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| Introduction

Maesmarchog Community Primary School was inspected as part of a national
programme of school inspection. The purpose of inspection is to identify good features
and shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all schools
within a six-year cycle is also designed to give parents information about the
performance of their child's school.

The inspection of Maesmarchog Community Primary School took place between
18/05/10 and 20/05/10. An independent team of inspectors, led by Stephen Dennett
undertook the inspection. Estyn, a statutory body independent of, but funded by, the
National Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of
education provided by the school, the quality of leadership and management and the
contribution made by the school to its pupils' spiritual, moral, social and cultural
development.

Estyn's reports follow its guidance for the writing and editing of reports, which is

available on the Estyn website (www.estyn.gov.uk). The table below shows the terms
that Estyn uses and a broad idea of their meaning. The table is for guidance only.

Nearly all with very few exceptions
Most 90% or more

Many 70% or more

A majority over 60%

Half/around half close to 50%

A minority below 40%

Few below 20%

Very few less than 10%

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

There are three types of inspection.

For all inspections, there is a written report on seven key questions.
For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.

For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school receives, mainly on the basis
of its past performance. Most schools receive a standard inspection. All nursery
schools, special schools, pupil referral units and any new or amalgamated
schools receive a full inspection. This school received a full inspection



Year groups and key stages

Schools use a common system of numbering year groups from the start of compulsory
schooling to 18 years of age. This system emphasises the importance of continuity
and eases communication among schools, governing bodies, parents and LEAs.

The term 'Reception’ (R) refers to the year group of pupils in a primary school who
reach the age of 5 during the academic year. Year 1 refers to the year group of pupils
who reach the age of 6 during the academic year and so on. Year 13 is the year group
of students who reach the age of 18 during the academic year.

Primary phase:

Year R Y1l Y2 Y3 Y4 Y5 Y6
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11
Secondary phase:

Year Y7 Y8 Y9 Y10 Y11 Y12 Y13
Ages 11-12 12-13 13-14 14-15 15-16 16-17 17-18

The National Curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3to Year 6
Key stage 3 Year 7 to Year 9

Key stage 4

Year 10 and Year 11
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| Context

| The nature of the provider

1 Maesmarchog Community Primary School is situated in the village of Dyffryn
Cellwen at the head of the Dulais valley to the north east of Neath. The school
draws nearly all its learners from Dyffryn Cellwen and the surrounding villages.
The village is a 'Communities First' area and its social and economic
characteristics are relatively disadvantaged. The school provides education for
learners aged three to eleven. The school has a learning resource centre (LSC)
for autistic spectrum disorders (ASD), catering for learners from a wide area
within the local authority (LA).

2 Children enter the nursery with levels of attainment which are below local and
national averages. Around 32% of learners are eligible for free school meals.
Approximately 33% of the learners have been identified as having additional
learning needs (ALN) and around 20% have statements of special educational
need (SEN). All learners in the LSC have statements of SEN. One learner is
'looked after' by the local authority. Two learners have been excluded in the last
12 months.

3  Alllearners are English speaking and none speak Welsh as a first language at
home. Over 97% of learners are from white ethnic backgrounds, with around 3%
of mixed heritage. At the time of the inspection, there were 94 learners on the
school's roll, including 10 children (full time equivalent) in the nursery and 16
learners in the LSC. There are currently eight classes in the main school
including a combined nursery and reception Foundation Phase class and two
classes in the LSC (one key stage 1 and one key stage 2).

4  The school was last inspected in June 2004 and since then there have been
major changes in staffing, including a new headteacher and deputy headteacher.
The number of learners attending the school has risen by around 8% since the
last inspection.

| The school's priorities and targets

5  The school aims to 'help the child develop intellectually, emotionally, physically
and morally'. It seeks to 'encourage the children's interests and use the
environment as a source of learning'. The school mission statement says 'By
working together, staff, parents and pupils can fulfil their potential in physical,
intellectual, and social development'.

6 Some of the school's key priorities for the current year are: to develop guided
reading in key stage 2; to introduce phonics from the Foundation Phase
upwards; to monitor standards of writing across the school; to develop a
Foundation Phase approach in Years 1 and 2; to review the provision of personal
and social education (PSE); to introduce a review of information and
communication technology (ICT); to review standards in Welsh second
language; to review standards in geography; to review the operation of the
school council; and to implement the use of at least three assessment for
learning tools in teaching across the school.
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| Summary

7 Maesmarchog is a good school with no important shortcomings. After a period of
significant staff changes, it is now well placed to build on the good level of
improvement since the last inspection. Standards are rising and most learners
are making good progress. Teaching is good overall, and particularly good for
learners with AAA. The school meets learners' needs well and there is a happy,
caring and supportive ethos. The school is well led and managed.

Table of grades awarded

Key Question Inspection
grade

1 How well do learners achieve? 2

2 How effective are teaching, training and assessment? 2

3 How well do the learning experiences meet the needs

. . : 2

and interests of learners and the wider community?

4 How well are learners cared for, guided and supported? 2

5 How effective are leadership and strategic management? 2

6 How well do leaders and managers evaluate and 5
improve quality and standards?

7 How efficient are leaders and managers in using 5
resources?

8  The inspection team agreed with the grades the school gave itself in all seven
key questions.

Standards

9  Teachers' assessments over the past three years show a very variable
performance at both key stages. This is due in part to small cohorts and the fact
that pupils from the LRC are included in published figures.

10 Inthe 2009 teachers' assessments for key stage 1, standards were in the lowest
25% compared with schools with a similar number of pupils eligible for free
school meals. The trend is sharply downwards in mathematics, science and the
core subject indicator (CSI), but slightly upward in English. Boys did significantly
less well than girls. When the figures for the LSC are removed, the results show
a slightly better picture in English but mathematics, science and the core subject
indicator are still in the lowest 25%.

11 At key stage 2, standards were in the lowest 25% compared with similar schools.
Boys did significantly better than girls in all three core subjects. Trends show a
distinct decline in standards since 2006 in all core subjects and the CSI. When
the figures for the LSC are removed, the results show a slightly better picture,
but standards in mathematics are below all three comparators and in the lower
50%.

12 In 31 lessons or parts of lessons, standards of achievement in the areas of
learning and subjects inspected were as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

16% 61% 23% 0% 0%

13 The percentage of lessons graded 1 or 2 (77%) is below the national average
reported in Her Majesty's Chief Inspector's (HMCI) report for 2008/9 which
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indicated that standards were grade 1 or 2 in 85% of lessons in primary schools
in Wales. However, it is above the percentage of lessons (12%) in which pupils’
achievement was reported as grade 1.

The overall quality of the educational provision for the under-fives is appropriate
to their needs and the children make good progress towards the Foundation
Phase outcomes.

Standards in the seven areas of learning for the under-fives were judged as
follows:

Area of learning Inspection grade
Nursery | Reception
Personal and social development, wellbeing and 1 1

cultural development

Language, literacy and communication skills

Welsh language development

Mathematical development

Knowledge and understanding of the world

Physical development

NINININININ
NININININ|F-

Creative development

In key stages 1 and 2, pupils' achievement in the subjects inspected were judged
as follows:

Subject Key Stage 1 | Key Stage 2

English 2

Welsh second language

Mathematics

Science

Information and communication technology

Design technology

History

Geography

Art and design

Music

Physical Education

NININININININININDINW
WINININININWINIWINIWIN

Religious education

Most learners' key skills are good. However, their writing has some
shortcomings, mainly their ability to write at length and for different purposes.
Most learners' bilingual skills are developing well.

Learners' progress in learning is good with no important shortcomings. The
education provided by the school meets the needs of learners well and as a
result, they make good progress in relation to their prior attainment and
capabilities. Most achieve or exceed their agreed learning goals. Learners with
ALN in mainstream classes, as well as more able and talented learners, make
good progress.

Because of the outstanding support provided for pupils in both LSCs, they make
very good progress in relation to their prior attainment and underlying
capabilities.
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The development of learners' personal, social and learning skills is good. Their
attitudes to their work are positive and most are enthusiastic learners. Behaviour
is nearly always good and all learners are polite, friendly and respectful.

Pupils achieve good levels of attendance. The average attendance for the three
terms before the inspection was 92%. Most pupils are punctual.

Learners are positive about their work and most have good levels of
concentration. However, a minority of older pupils at key stage 2 find it difficult to
work constructively on their own and have poor levels of concentration.

Learners' awareness of cultural diversity is good. They discuss issues of equality
of opportunity readily and show obvious respect for other people's views and
cultural traditions.

Older pupils are developing a good understanding about the workplace. They are
developing good basic and key skills, which will stand them in good stead for the
next phase of their education.

The quality of education and training

25

26

27

28

29

30

31

32

In the 31 lessons or part lessons observed the overall quality of the teaching was
judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

26% 52% 23% 0% 0%

At 77%, the proportion of grade 2 or better teaching in the school is below the
national figure of 85% reported in HMCI's Annual Report in 2008/9. However, it is
above the figure of 17% of lessons judged grade 1 nationally.

Where teaching is outstanding, teachers encourage learners to be productive by
asking clear, challenging questions to encourage them to think carefully.
Learners with significant special needs in the LSC are given work which is very
well matched to their capabilities.

All teachers have good working relationships with pupils. They have good
subject knowledge, which stimulates learners' interest. Effective use is made of
Learning Support Assistants (LSAs) to support learners and teachers use a
range of activities to engage learners' interests and help them to develop
collaboration and independent working.

Occasionally, learners' low levels of concentration are allowed to distract others,
which results in the pace of the lesson slowing and work occasionally does not
meet the needs of some pupils effectively.

The use of incidental Welsh across the school is good. Teachers use the Welsh
language very effectively during the course of lessons and in the day-to-day
routines to foster learners' bilingualism.

The rigour of assessment and its use in planning and improving learning is good.
Most learners have a good understanding of the purpose of assessment. Annual
written reports are of a good quality, fulfil statutory requirements and contain
targets for improvement.

The school provides learning experiences that meet the needs of learners well.
There is a broad and balanced curriculum which meets statutory requirements. It
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provides balance, breadth and continuity and progress and promotes key and
basic skills well.

The promotion of learners' personal, social and moral development is good
overall, but, the spiritual development of learners has some shortcomings.
Opportunities are missed in assemblies for quiet reflection and for learners to
make their own prayers if the so wish. Acts of collective worship meet
requirements.

The school's partnerships with parents, the community, other providers and
interested parties are good with outstanding features.

The learning experiences provided by the school respond well to the needs of
employers and the wider community. Work-related education is good and well
established throughout the school.

The provision for the development of learners' bilingual competence is good
overall. The Cwricwlwm Cymreig is promoted effectively through learners'
studies of Welsh language, culture and history across the curriculum.

Learners' awareness and understanding of sustainable development and global
citizenship has good features that outweigh shortcomings. The school council
promote environmental and healthy matters positively on a daily basis.

Entrepreneurship is good, and developing well throughout the school. Learners
gain a good understanding of issues such as production, design, decision
making, problem solving, finances and data entry through their involvement in
various school enterprises.

The procedures to ensure that learners are well cared for, guided and supported
are good. The school is a secure, happy, caring environment where learners are
valued and encouraged into becoming responsible young citizens.

Learners are provided with good personal support and guidance through access
to PSE activities and specialist services. A number of external agencies visit the
school to help cover the PSE programme.

There is an effective school council, which act as a 'voice' for learners regarding
important school issues. Pupils value their role as councillors and talk about the
initiatives they have implemented and what they hope to achieve in the future.

The provision for pupils with SEN both in mainstream and in the LSCs is
exceptional. Pupils in the LSCs have a very strong team of professionals, who
provide excellent care, support and education to pupils from other areas of the
authority.

The school works well with a range of professionals to ensure an effective
diagnosis and a range of strategies are put in place as soon as possible. The
school has an effective SEN governor with a good working knowledge of the
school and the needs of pupils with ASD.

There are well established, clear policies on race equality, equal opportunities
and diversity. The awareness of the importance of racial equality is developed
through PSE, the curriculum and an appropriate range of reading material.

The school has in place a clear disability equality scheme and accessibility plan
which provides appropriate information for disabled pupils, parents and carers.
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Leadership and management
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The headteacher gives a very clear direction to the work of the school and she
clearly communicates her ideas and vision to all those involved. Aims and values
are shared by staff, governors, learners and parents. The headteacher and
senior managers have been in post only for a short time and as a consequence,
some aspects of this are at an early stage of development.

The school has good systems for managing the performance of individual staff.
There are effective systems for identifying training needs, which are linked to
both the schools' development plan (SDP) and staff's personal development
targets.

The governing body supports the professional management of the school and
challenges it where necessary. However, its contribution to the strategic direction
of the school is underdeveloped. All legal requirements are met.

An appropriate and positive emphasis has been placed on the development of a
culture of self-evaluation with a clear link between the processes of self-
evaluation and planning for improvement. The headteacher, governors and staff
have a good overview of both the strengths of the school and areas for
development and are committed to raising standards.

When evaluating its effectiveness the school takes good account of the views of
learners, parents, staff and governors through regular questionnaires. It also
values and acts, where appropriate, on the views of the school council.

The SDP targets a number of appropriate priorities for the current year. Priorities
are well resourced and show clear actions to be taken and criteria for success as
well as projections of costs and timescales. The plan is well presented and is
regularly updated and used as a working document.

The school has made good progress in addressing the key issues raised by the
last inspection with the exception of the condition of the buildings and outside
areas. There are a number of shortcomings which were identifies in both the
1997 and 2004 inspections which have not been addressed.

The school can demonstrate that the actions it has taken have led to measurable
improvement. For example, standards at key stage 1 have risen considerably
since 2009.

Staffing levels are appropriate and members of staff have agreed defined roles
and responsibilities. All staff are appropriately qualified and attend relevant
training courses in order to keep them up to date with new initiatives.

The school maintains an appropriate provision of resources to support learning in
most subject areas and to match the educational needs of learners. The
provision of resources in the key stage 1 class, however, is inadequate and does
not match the learning priorities of the school, especially as these age groups
move into the Foundation Phase. Provision for ICT in this class is particularly
weak.

The quality of the accommodation has some good features, but shortcomings in
important areas. The refurbishment of the Foundation Phase accommodation
both inside and outdoors, provides an exceptionally stimulating, safe and secure
area. Matters concerning the playground, toilets and the decorative order of the
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school raised in previous inspections have still to be addressed and are
detrimental to learning.

57 Resources are managed effectively. The finance committee contributes to the
financial decisions taken by the school in order to achieve the targets set in the
SDP. Taking into account the effective management of financial resources, the
overall quality of provision and the standards achieved by pupils, the school
gives good value for money.

| Recommendations

58 In order to further raise standards and improve the quality of education, the
school should:

R1 address the shortcomings in subjects and key skills as noted in the report *;
R2 improve older pupils' independent learning and problem-solving skills;
R3 provide more opportunities for learners' spiritual development;

R4 improve resources for key stage 1 with a view to implementing the
Foundation Phase *; and

R5 as identified in previous reports, take steps in conjunction with the local
education authority to improve the accommodation and decorative order of
the school, including learners' toilets and the condition of the playgrounds.

* aspects of these recommendations have been identified in the SDP.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving the report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at the
school.

| Standards

Key Question 1: How well do learners achieve?

\ Grade 2: Good features and no important shortcomings

59 The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

60 Teachers' assessments over the past three years show a very variable
performance at both key stages. This is due in part to small cohorts and the fact
that pupils from the LSC are included in published figures.

61 The 2009 teachers' assessments for key stage 1, including pupils from the LSC,
show that 60% of pupils achieved the expected level 2 in English and science,
which is well below family (a group of schools with similar characteristics), LA
and national averages. This puts the school in the lowest 25% nationally
compared with schools with a similar number of pupils eligible for free school
meals. In mathematics only 50% of pupils achieved level 2, also well below all
comparators and in the lowest 25%. In the CSI (the number of pupils achieving
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level 2 in English, mathematics and science), the school was well below all
comparators and in the lowest 25%.

The trend is sharply downwards in mathematics, science and the CSlI, but slightly
upward in English. Boys did significantly less well than girls. No pupils achieved
the higher level 3 in English, mathematics or science. When the figures for the
LSC are removed, the results show a slightly better picture in English with 67%
attaining level 2 which places the school in the lower 50%, but mathematics,
science and the CSI are still in the lowest 25%.

At key stage 2, the figures including the LSC show that 73% of pupils achieved
at least the expected level 4 in English, which is above the family average, but
below LA and national averages and places the school at the median boundary.
In mathematics, 64% of pupils attained at least level 4, which is well below all
three comparators and places the school in the lowest 25%. In science, 73% of
pupils attained level 4, which is below family, LA and national averages and
places the school in the lowest 25%. In the CSI, 63.6% of pupils attained at least
level 4, which is above the family average, but below the LA and national
average. In English and science, 9.1% of pupils achieved the higher level 5,
which is below all comparators. In mathematics, 18.2% attained level 5, again
below all comparators.

Boys did significantly better than girls in all three core subjects. Trends show a
distinct decline in standards since 2006 in all core subjects and the CSI. When
the figures for the LSC are removed, the results show a slightly better picture,
but standards in mathematics are below all three comparators and in the lower
50%. Standards in English are above family and LA averages, but below the
national average and are in the upper 50%. In science, standards are above the
family average, but below the local and national averages and are in lower 50%.
The CSl is above the family average, but below the local and national average
and in the upper 50%.

In 31 lessons or parts of lessons, standards of achievement in the areas of
learning and subjects inspected were as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

16% 61% 23% 0% 0%

The percentage of lessons graded 1 or 2 (77%) is below the national average
reported in HMCI's report for 2008-2009 which indicated that standards were
grade 1 or 2 in 85% of lessons in primary schools in Wales. However, it is above
the percentage of lessons (12%) in which pupils' achievement was reported as
grade 1.

The overall quality of the educational provision for the under-fives is appropriate
to their needs and the children make good progress towards the Foundation
Phase outcomes.
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Standards in the seven areas of learning for the under-fives were judged as
follows:

Area of learning Inspection grade
Nursery | Reception
Personal and social development, wellbeing and 1 1

cultural development

Language, literacy and communication skills

Welsh language development

Mathematical development

Knowledge and understanding of the world

Physical development

NINININININ
NININININ|PF-

Creative development

In key stages 1 and 2, pupils' achievement in the subjects inspected were judged
as follows:

Subject Key Stage 1 | Key Stage 2
English 2 2
Welsh second language 3 3
Mathematics 2 2
Science 2 3
Information and communication technology 2 2
Design technology 2 3
History 2 2
Geography 2 2
Art and design 2 2
Music 2 2
Physical Education 2 2
Religious education 2 3

Most learners' key skills of speaking, listening and reading are good with no
important shortcomings. However, their writing has some shortcomings, mainly
their ability to write at length and for different purposes. Learners' numeracy and
ICT skills are good with no important shortcomings. Most learners' bilingual skills
are developing well and most are willing to use their Welsh when speaking to
each other and adults.

Learners' progress in learning is good with no important shortcomings. The
education provided by the school meets the needs of learners well and as a
result, they make good progress in relation to their prior attainment and
capabilities. Most achieve or exceed their agreed learning goals. Learners with
ALN in mainstream classes, as well as more able and talented learners, make
good progress.

Because of the outstanding support provided for pupils in both LSCs, they make
very good progress in relation to their prior attainment and underlying
capabilities.

The development of learners' personal, social and learning skills is good. Their
attitudes to their work are positive and most are enthusiastic learners. Behaviour
is nearly always good and all learners are polite, friendly and respectful. Most
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learners have a good idea of right and wrong. Many learners take responsibility
for their actions and their work.

Pupils achieve good levels of attendance. The average attendance for the three
terms before the inspection was 92% which is just under the national average of
93% and above the LA average of 91%. The vast majority of pupils are punctual,
however, there are a small minority of pupils who are consistently late at the start
of the school day.

Learners are positive about their work and most have good levels of
concentration. At key stage 1, most pupils have good independent learning skills
and get on with work in a calm manner. Levels of concentration are good and
this leads to good progress in lessons. However, a minority of older pupils at key
stage 2 find it difficult to work constructively on their own and have poor levels of
concentration. In addition, a minority of older pupils' problem-solving skills are
underdeveloped, which means they find it difficult to carry out investigations
effectively.

Learners' awareness of cultural diversity is good. They discuss issues of equality
of opportunity readily and show obvious respect for other people's views and
cultural traditions.

Older pupils are developing a good understanding about the workplace and are
beginning to make decisions about the kind of work they would like to do in the
future. They have a suitable understanding of their community and take part in
some local community activities. They are developing good basic and key skills,
which will stand them in good stead for the next phase of their education.

| The quality of education and training

Key Question 2. How effective are teaching, training and assessment?

\ Grade 2: Good features and no important shortcomings

78

79

80

81

82

The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

In the 31 lessons or part lessons observed the overall quality of the teaching was
judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

26% 52% 23% 0% 0%

At 77%, the proportion of grade 2 or better teaching in the school is below the
national figure of 85% reported in HMCI's Annual Report in 2008/9. However, it is
above the figure of 17% of lessons judged grade 1 nationally.

In the Foundation Phase, practitioners plan together and work as a strong and
committed team to encourage successfully all children to enjoy coming to school.
They respond effectively to the needs of children so that all are well supported
and play a full part in their learning activities.

Where teaching is outstanding:
e teachers encourage learners to be productive;

e learners with significant special needs in the LSC are given work which is
very well matched to their capabilities;

10
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e clear, challenging questions encourage learners to think carefully;

o the needs of learners are catered for well through suitable activities and
different learning and teaching styles; and

e teachers encourage and enable learners to take responsibility for their
learning.

Where teaching is good:

e teachers have good working relationships with pupils;

e teachers have good subject knowledge, which stimulates learners' interest;
o effective use is made of LSASs to support learners;

e teachers use a range of activities to engage learners' interests and help them
to develop collaboration and independent working; and

e all staff promote equality of opportunity well and ensure all learners are
provided with work that suits their needs.

Where teaching has some minor shortcomings:

e |earners' low levels of concentration are allowed to distract others, which
results in the pace of the lesson slowing; and

e work occasionally does not meet the needs of some pupils well.

The use of incidental Welsh across the school is good. Teachers use the Welsh
language very effectively during the course of lessons and in the day-to-day
routines to foster learners' bilingualism.

The consistency of teachers' planning, teaching and subject knowledge is good
and has a positive effect on standards achieved by learners. All are aware of and
respond to recent changes in the way in which they teach, for example in how
they place greater emphasis on teaching the skills pupils will need to be
successful learners. All lessons are planned carefully.

The rigour of assessment and its use in planning and improving learning is good.
Baseline results are used effectively to support children's needs. Data from
assessments is used to identify what learners need to do to progress. Teachers
are beginning to use tracking information to set targets for individual pupils.

The school has appropriate systems in place to ensure assessments are
accurate and regular meetings with teachers from other schools are held to
moderate pupils’ work. This includes meetings with the secondary school to
ensure continuity between key stage 2 and key stage 3. The school also make
good use of standardised tests for English and mathematics.

Most learners have a good understanding of the purpose of assessment.
Teachers use the 'two stars and a wish' assessment process to help learners
understand what they have done well and what they need to do to improve. The
use of assessment for learning is strongest in key stage 1 and for younger pupils
in key stage 2.

Annual written reports are of a good quality, fulfil statutory requirements and
contain targets for improvement. Parents have an opportunity to comment on
reports and have regular formal meetings to discuss their children's progress.
Parents value the open door policy and know that they can contact teachers
informally at the end of the school day.
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Key Question 3:  How well do the learning experiences meet the needs and

interests of learners and the wider community?

\ Grade 2: Good features and no important shortcomings

91

92

93

94

95

96

97

98

The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

The school provides learners with a broad and balanced curriculum which meets
statutory requirements and is accessible to all including those who are in the
LSC. Curriculum policies and schemes of work are in place for all subjects.
These are currently being reviewed and updated to take account of the skills'
framework.

Provision for children under five planning is comprehensive and detailed, taking
full account of the Foundation Phase Framework and allowing for a balance
between adult-led and child-initiated activities. The children receive a wide range
of learning opportunities, both indoors and outdoors, providing good coverage of
the seven areas of learning.

Literacy and numeracy receive a clear focus in the Foundation Phase class,
where provision for ICT is also good. In key stage 1 and 2, key skills are
identified in short term planning, but are in the early stages of development.
Planning for listening, speaking reading, numeracy and ICT is consistently good
while writing across the curriculum is good in key stage 1 and satisfactory in key
stage 2. The provision for thinking skills is being developed. In the LSCs,
provision for all key skills is good.

There are some very good features to the provision to promote learners'
personal, social and moral development. This includes prefects in Year 6 taking
on the role of playground friends and being regularly paired with a 'buddy’ in
reception for assemblies and for reading to act as learning and behaviour role
models.

The spiritual development of learners has good features which outweigh
shortcomings. The school has close links with St David's Church and this has a
positive effect on learners’ understanding of Christianity. However, the daily
whole-school assemblies are centred on delivering the Christian message, but
do not promote pupils' spiritual development sufficiently. Opportunities are
missed for quiet reflection and for learners to make their own prayers if they so
wish. Acts of collective worship meet requirements.

The school's partnerships with parents, the community, other providers and
interested parties are good with outstanding features. These partnerships enrich
learners' learning experiences and have a positive effect on the life and work of
the school. The school has worked hard to involve parents in all aspects of
school life.

The school runs a wide range of extra-curricular activities and clubs in order to
provide further opportunities for learners. The clubs have provided valuable
opportunities for them to develop and broaden individual interests, experiences
and skills. The varied programme of visits and visitors to the school broadens
and enriches learners' experiences significantly.
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The school has established successful partnerships with Neath College and
Llangatwg Comprehensive and regularly provides training facilities for students
undertaking childcare or vocational qualifications.

Partnerships with the local community are effective and enhance learners'

learning. Members of the community come to the school to talk about their work
and their experiences and learners visit the local businesses in order to enhance
their knowledge of the community and their understanding of the 'world of work'.

The school's links with parents are good. There is an active parents’, teachers'
and friends' association, which organises regular events in order to raise funds
for the school. Parents and carers make an effective contribution to learners'
learning.

The school's partnership with the local secondary school and other cluster
schools are good. The transition procedures both with the play group at the
community centre and the secondary school are well established and effective.
There are close curriculum links in place and shared activity days starting in Year
5.

Work-related education is good and well established throughout the school.
Older pupils gain a good understanding and are developing their knowledge, and
skills of work related issues. The community police, nurse, fire service, vicar and
dentist are among the many visitors who contribute to pupils' awareness of the
‘world of work'. In addition, links have been developed with a gas company in
connection with the 'Healthy Schools' initiative. However, there have been no
recent industrial placements for teachers to enhance their professional
development.

The provision for the development of learners' bilingual competence is good
overall. In the best practice, there is good use of incidental Welsh in lessons,
during school activities and in class displays, but this is not always consistent
across the school. The Cwricwlwm Cymreig is promoted effectively through
learners' studies of Welsh language, culture and history across the curriculum.

Learners' awareness and understanding of sustainable development and global
citizenship has good features that outweigh shortcomings. They gain awareness
through a number of activities through recycling various products and their good
work with the Dove Community Centre. The school council promote
environmental and healthy matters positively on a daily basis.

The school promotes a positive ethos where all learners, regardless of their
background or circumstance, are encouraged to reach their potential. The school
sensitively ensures that no-one is disadvantaged. A good range of charitable
fund raising events and the PSE programme support learners' awareness of
equality, diversity and tackling social disadvantage issues.

Entrepreneurship is good, and developing well throughout the school. Learners
gain a good understanding of issues such as production, design, decision making,
problem solving, finances and data entry through their involvement with the fruit
tuck shop, school council and making and selling of products for school fetes.

The school's polices reflect a commitment to national priorities for lifelong
learning and community regeneration, although these aspects are at an early
stage of development.
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Key Question 4. How well are learners cared for, guided and supported?

\ Grade 2: Good features and no important shortcomings

109 The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

110 The procedures to ensure that learners are well cared for, guided and supported
are good. The school is a secure, happy, caring environment where learners are
valued and encouraged into becoming responsible young citizens. The carefully
planned induction process ensures that learners' individual needs are
understood and the appropriate care and support is provided. The school, when
required, makes effective use of a very wide range of external support services.

111 Communication with parents and other interested parties is good. The school
holds a parent/teacher evening twice a year and for pupils on individual
education plans (IEPs) three times a year. A notable feature of the
communication with parents is the recently introduced parent forum where an
opportunity is given to voice any concerns regarding any aspect of school life.

112 Parents and carers are kept well informed by regular newsletters and receive
letters as and when information arises. They are encouraged to take part in their
children’s education by helping out in the classroom with reading, supporting on
school trips and taking part in school events such as assemblies, summer and
Christmas Fetes. In addition they are provided with the opportunity to comment
on reports and are consulted on their views through the recently introduced
annual questionnaire.

113 Induction procedures for new learners are good. Parents visit the school and are
provided with good information through the starter packs and prospectus and are
invited to spend a morning in the nursery.

114 Learners are provided with good personal support and guidance through access
to PSE activities and specialist services. A number of external agencies visit the
school to help cover the PSE programme, such as the police, fire service,
educational support officer and a school nurse.

115 There is an effective school council, which act as a 'voice' for learners regarding
important school issues. Pupils value their role as councillors and talk about the
initiatives they have implemented and what they hope to achieve in the future.
They feel valued as a council and take their responsibilities seriously.

116 The monitoring of attendance, punctuality, behaviour and performance is good.
The headteacher has implemented a number of strategies which tightens up the
process, working closely with the education welfare officer, ensuring early
identification of pupils whose punctuality and attendance is a cause for concern.

117 Behaviour is managed well. Pupils are polite and courteous towards one
another, the staff and visitors and exercise good self-discipline, caring for their
school and its surroundings. The school has good strategies in place in order to
deal with any incidents of misbehaviour and bullying.

118 The school makes good provision for pupils' healthy development, safety and
wellbeing. The school is working towards attaining level 4 accreditation of the
Healthy Schools Award. There is a 'Healthy Schools' co-ordinator and a fithess
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working group who work alongside the physical education co-ordinator, school
cook and members of the school council to look at ways in which they can
incorporate healthy lifestyles on a daily basis.

The school has three trained first aiders and has carefully considered their
placements in the school to ensure pupils always have access to a fully trained
person. The headteacher is the nominated person for child protection and has
appointed a deputy. All staff are aware of this and have received awareness
training. All Criminal Record Bureau (CRB) certificates are current and the
school is vigilant in ensuring all safeguarding requirements are met.

The provision for pupils with SEN both in mainstream and in the LSCs is
exceptional. It begins with early identification of needs, through the use of the
school's tracking system, based on various assessment tools, from baseline to
end of Year 6. Pupils who need it are well supported by classroom teachers,
support staff and the deputy headteacher in her role as special needs co-
ordinator (SENCo).

Communication between teachers and the SENCo is very good and concerns
are always reported as soon as they arise. She works very well with staff to
review and update IEPs. Time is used effectively to ensure that pupils who
require extra support have their needs met in the most effective way possible.
The SENCo also shares quantitative data such as standardised test results with
teachers to target specific pupils and support staff are used to support different
groups of pupils according to their needs. This approach has ensured that many
of the pupils with SEN have made at least the expected amount of progress and
have met their IEP targets.

Pupils in the LSCs have a very strong team of professionals, who provide
excellent care, support and education to pupils from other areas of the authority.
Their progress is tracked closely and they follow the same programmes of study
as pupils from the main stream. Pupils from the LSCs are integrated well into the
life of the school.

The school works well with a range of professionals to ensure an effective
diagnosis and a range of strategies are put in place as soon as possible. The
school has an effective SEN governor with a good working knowledge of the
school and the needs of pupils with ASD.

Learners whose behaviour might impede their own or others' progress have an
effective pastoral support programme. They are well supported and guided by a
dedicated team. They work closely with other professionals and parents to avoid
exclusion if possible.

There are well established, clear policies on race equality, equal opportunities
and diversity. Multicultural themes are promoted effectively through religious
education, assemblies, music and geography. The awareness of the importance
of racial equality is developed through PSE, the curriculum and an appropriate
range of reading material. In discussions with pupils during the inspection they
displayed a good understanding of equality, diversity, race and inclusion matters.

Every effort is made to ensure that all pupils are fully integrated and involved in
all activities. The school supports and guides pupils very well, taking into account
their social, linguistic, ethnic and educational backgrounds. The school has done
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a great deal of work to provide pupils with appropriate equipment which has
resulted in the enhancement of individuals' integration in school activities.

127 The school has in place a clear disability equality scheme and accessibility plan
which provides appropriate information for disabled pupils, parents and carers.
They fulfil the statutory requirements.

| Leadership and management

Key Question 5: How effective are leadership and strategic management?

\ Grade 2: Good features and no important shortcomings

128 The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

129 The headteacher gives a very clear direction to the work of the school and she
clearly communicates her ideas and vision to all those involved. Aims and values
are shared by staff, governors, learners and parents. There are explicit aims and
values which promote equality for all, and this is seen in the excellent provision
for pupils with ALN in the LSC and mainstream classes.

130 The headteacher and senior managers have been in post only for a short time
and as a conseguence, some aspects are at an early stage of development. The
school is aware of this and plans are in place for the further development of the
role of subject co-ordinators.

131 The school takes good account of national priorities and is successfully
implementing the Foundation Phase and the skills-based curriculum.
Bilingualism is improving rapidly and the school takes the promotion of a healthy
lifestyle seriously.

132 The school has robust systems for setting targets in conjunction with the LA. It
sets realistic, but challenging targets for the current year. However, in 2009, it did
not meet its targets in the core subjects (English, mathematics and science) at
key stage 2.

133 The school has good systems for managing the performance of individual staff.
There are effective systems for identifying training needs, which are linked to
both the SDP and staff's personal development targets. There are good systems
for staff appraisal to promote their professional development and improve the
quality of provision.

134 The governing body supports the professional management of the school and
challenges it where necessary. However, its contribution to the strategic direction
of the school is underdeveloped. Governors are kept well informed by the
headteacher's report and visits to the school.

135 Governors also are involved in school activities and a number of governors are
also members of staff. This means that the governing body has a good grasp of
the quality of provision. Governors also carry out regular risk assessments and
walks about the school. All legal requirements are met.
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Key Question 6: How well do leaders and managers evaluate and improve
guality and standards?

\ Grade 2: Good features and no important shortcomings

136 The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

137 An appropriate and positive emphasis has been placed on the development of a
culture of self-evaluation a clear link between the processes of self-evaluation
and planning for improvement. Developing teamwork and cohesion has been a
priority for the leadership of the school in the relatively short time since most
managers have been in post.

138 The headteacher, governors and staff have a good overview of both the
strengths of the school and areas for development and are committed to raising
standards. Teaching and learning are monitored systematically by the senior
management team. Planning and learners' books are monitored regularly and
portfolios of work have been collected.

139 When evaluating its effectiveness the school takes good account of the views of
learners, parents, staff and governors through regular questionnaires. It also
values and acts, where appropriate, on the views of the school council. All
teaching and support staff are encouraged to contribute ideas informally and
through planned meetings.

140 The school's analysis of data is comprehensive and useful and effective use is
made of local and benchmarking information, key stage results, intervention
programme data and subject monitoring reports. This is used rigorously to
compare the school's performance with that of similar schools and to set targets.

141 The self-evaluation report prepared for the inspection is a comprehensive and
detailed document. The team agreed with the school in all seven key questions.

142 The SDP targets a number of appropriate priorities for the current year. Priorities
are well resourced and show clear actions to be taken and criteria for success as
well as projections of costs and timescales. The plan is well presented and is
regularly updated and used as a working document.

143 The school has made good progress in addressing the key issues raised by the
last inspection with the exception of the condition of the buildings and outside
areas. There are a number of shortcomings which were identified in both the
1997 and 2004 inspections which have not been addressed.

144 The school can demonstrate that the actions it has taken have led to measurable
improvement. For example, standards at key stage 1 have risen considerably
since 2009.
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Key Question 7: How efficient are leaders and managers in using resources?

\ Grade 2: Good features and no important shortcomings

145 The inspection team agrees with the grade that the school gave itself in its self-
evaluation report.

146 Staffing levels are appropriate and members of staff have agreed defined roles
and responsibilities. All staff are appropriately qualified and attend relevant
training courses in order to keep them up to date with new initiatives.

147 In accordance with national guidance, the school has restructured teachers'
responsibilities in order to implement teaching and learning responsibilities. All
teachers make effective use of appropriate time during the school week for
planning, preparation and assessment time (PPA). Good use is made of a higher
level teaching assistant and the headteacher to cover these periods.

148 Support staff have a key role in the school making a good contribution to
maintaining pupils' standards of achievement. This is undoubtedly one of the
strengths of the school. There is a strong team commitment.

149 The school maintains an appropriate provision of resources to support learning in
most subject areas and to match the educational needs of learners. The
provision of resources in the key stage 1, however, is inadequate and does not
match the learning priorities of the school, especially as these age groups move
into the Foundation Phase. Provision for ICT in this class is particularly weak.

150 The quality of the accommodation has some good features, but shortcomings in
important areas. Staff work hard to create a stimulating learning environment.
There are good displays of learners' work throughout the school that celebrate
their achievements. The refurbishment of the Foundation Phase accommodation
both inside and outdoors, provides an exceptionally stimulating, safe and secure
area. However the accommodation for key stage 1 is not suitable to meet the
needs of the Foundation Phase from September 2010. Matters concerning the
playground, toilets and the decorative order of the school raised in previous
inspections have still to be addressed and are detrimental to learning.

151 Both hard surface playgrounds are of a good size but the surface is uneven in
places. A range of outdoor play equipment has recently been added and is used
well by learners.

152 The school buildings and site are looked after well by the hard-working caretaker
and cleaning staff. The administrative staff help to ensure that the school runs
efficiently during the day.

153 Resources are managed effectively. Subject co-ordinators identify priorities to
ensure resources for their subject support learning opportunities for pupils. The
governing body finance committee contributes to the financial decisions taken by
the school in order to achieve the targets set in the SDP. This process influences
the management of resources in the school positively. Overall, financial
implications are clearly thought through and implemented effectively

154 Thanking into account the effective management of financial resources, the
overall quality of provision and the standards achieved by pupils, the school
gives good value for money.
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| Standards achieved in subjects and areas of learning

\ Foundation Phase for the under-fives

\ Grade 2: Good features and no important shortcomings

Personal and social development, well-being and cultural diversity

Nursery: Grade 1: Good with outstanding features
Reception: Grade 1: Good with outstanding features

Outstanding features

155

156

157

All children, including those newly admitted to the class, are completely at home
in their new surroundings. They succeed in forming close relationships with
adults and other children. Their ability to concentrate for sustained periods is
excellent. They quickly develop into very confident individuals who can engage in
solitary play and also can complete tasks and activities in groups. They take
turns readily and successfully handle their new learning experiences. Their
confidence in all these situations enables them to become independent thinkers
and to respond to reason.

Children have an excellent awareness of the need to display appropriate
behaviour in a range of different class and whole school situations. They
volunteer avidly to stand in front of the class and the whole school to take part in
an activity. They are very aware of the importance of kindness and support each
other at all times. The older pupils looked after the younger ones with care and
support.

The manner in which children quickly begin to take responsibility for their
personal hygiene is an excellent feature of their well-being. They develop
positive attitudes for enjoying and caring for their environment and demonstrated
this by handling newly hatched chicks with care.

Shortcomings

158

There are no important shortcomings.

Language, literacy and communication skills

Nursery: Grade 2: Good features and no important shortcomings
Reception: Grade 1: Good with outstanding features

Outstanding features

159

By the end of the Foundation Phase children’s listening skills are very well
developed. This enables them to carry out instructions confidently and take a full
part in class discussions. Children answer questions correctly often giving
extended answers and providing reasons. They understand that descriptive
words are very important to convey their full meaning. They can suggest a very
good selection of words to describe how the caterpillar developed into a butterfly.
They used a time line effectively to record the story of ‘'The Very Hungry
Caterpillar'.
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Good features

160 Children have a good understanding that letters represent sounds. They form
letters accurately and can provide many words beginning with the letter 'h'. They
take an avid interest in books and handle them correctly. They retell familiar
stories confidently and are able to sequence a story correctly. Older children
engage readily in early writing and begin to understand that there are many
purposes to writing. Many develop good skills in over and underwriting and begin
to demonstrate independence when conveying their thoughts in writing.

Shortcomings
161 There are no important shortcomings.

Welsh language development

Nursery: Grade 2: Good features and no important shortcomings
Reception: Grade 2: Good features and no important shortcomings

Good features

162 By the end of reception, children's attitudes towards their new linguistic
experiences are extremely positive. They greet adults in Welsh and use the few
words and phrases they have acquired. They are confident when using new
vocabulary and can recall correctly previously learnt vocabulary and phrases.

163 Most children enunciate clearly when counting, describing colours and shapes
and giving greetings. They show a full understanding of basic instructions and
give the correct response in words and action. They add phrase and word
extensions to the phrase 'Ga i?". They have a good range of vocabulary in
relation to food and parts of the body and sing a range of simple and repetitive
songs with confidence.

Shortcomings

164 A minority of children need to use their vocabulary and sentence structures
during enhanced and continuous play situations in order to embed their meaning
and gain more confidence outside the given tasks and sessions.

Mathematical development

Nursery: Grade 2: Good features and no important shortcomings
Reception: Grade 2: Good features and no important shortcomings

Good features

165 The majority of children demonstrate their knowledge and understanding of
numbers well in different contexts. They count the number of children present,
use number confidently in their role as 'Helpwr Heddiw' and are able to count up
to 10 and above during their continuous and enhanced activities. They
understand lines of symmetry on 'minibeasts’ and explain that they are the same
each side. More able children by the end of reception, count one side of an
insect and then add this to the other thus showing a very good grasp of number
bonds up to 10. A few children match the right halves of ‘'minibeasts’ using their
knowledge of symmetry well. Children use coloured pegs on a peg board to
create good symmetrical patterns.

Shortcomings
166 There are no important shortcomings.
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Knowledge and understanding of the world

Nursery: Grade 2: Good features and no important shortcomings
Reception: Grade 2: Good features and no important shortcomings

Good features

167 Many children have a very good understanding of the weather. They correctly
identify suitable clothes to wear when the weather is fine or wet. The majority of
the older children remember the days of the week with confidence.

168 Most children communicate their knowledge and understanding of caterpillars
using appropriate words and pictures. They make observations, ask and respond
to questions and find answers looking at real caterpillars in a jar. Most children
express their views on features of the caterpillar. They listen and respond to
scientific ideas and react accordingly. They recognise and name a range of
common animals.

Shortcomings
169 There are no important shortcomings.

Physical development

Nursery: Grade 2: Good features and no important shortcomings
Reception: Grade 2: Good features and no important shortcomings

Good features

170 Many children develop an awareness of space when using physical spaces
inside and outside the classroom. They move around objects very well and travel
using parts of their bodies confidently. They are very successful when forming
their bodies into a variety of shapes to convey the story of 'The Very Hungry
Caterpillar'. They curl and wriggle to show the different stages in the life of a
caterpillar very effectively.

171 Nearly all children use their bodies well when performing a simple dance and
understand the difference between walking, skipping, jumping and climbing.
They display good co-ordination when handling a range of small equipment and
toys. They handle gluing, writing and painting equipment carefully and
manipulate malleable materials successfully. They handle a range of musical
instruments effectively.

Shortcomings
172 There are no important shortcomings.

Creative development

Nursery: Grade 2: Good features and no important shortcomings
Reception: Grade 2: Good features and no important shortcomings

Good features

173 All children sing their repertoire of songs tunefully and have a good sense of
rhythm and beat. They understand the importance of using appropriate actions to
convey meaning and do so eagerly. They respond well to music to tell the
caterpillar story and chose props to aid their movement and composition. They
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begin to understand how an instrument may be used to create different
movements and feelings and use their observation skills well when evaluating
each others performances.

174 Most children have an awareness of the range of textures in the materials they
can use. They create colourful butterflies and develop their understanding of
pattern and colour. They experiment with paints and create new colours. Most
are able to say which two colours make pink and green. They role play very
effectively in the home corner and handle cooking utensils sensibly and
purposefully.

Shortcomings
175 There are no important shortcomings.

| English

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

176 Most pupils' standards of achievement in speaking and listening are good across
the school. The youngest pupils are eager to answer questions and share their
ideas with the class and with their peers, as do the pupils in the LSCs. All pupils
listen attentively and respond accordingly. They are eager to communicate their
ideas and thoughts and ask inquisitive questions in order to deepen their
understanding and improve their work.

177 Nearly all pupils make good progress in their reading skills and by the end of the
key stage achieve good standards. Pupils at the end of key stage 1 recognise
familiar and unfamiliar words and read a variety of texts with increasing fluency.
They show an enjoyment of books and use a range of tools to help them
understand the contents of unfamiliar books.

178 Nearly all the older pupils in key stage 2 give a well reasoned decision for their
choice of reading book. Most of the pupils read fluently and with good
understanding, paying appropriate attention to punctuation.

179 Standards of achievement in writing are mostly good. The majority of pupils at
the end of key stage 1 are able to write a range of sentences correctly linking
them together to form interesting stories and imaginative pieces on the seaside.
They use dictionaries confidently to help with their spelling as well as personal
word books.

180 Most younger pupils in key stage 2 write in a range of styles including news
reports, poetry and extended pieces of creative writing. They write confidently
and respond well to peer and teacher assessment showing their ability to
improve their own written work and to support others.

181 Pupils in the LSCs develop excellent reading and writing skills. They recognise
their letters and read both familiar and unfamiliar words with increasing
confidence. They understand how to improve their writing by using adjectives
and by the end of key stage 2 are able to write very interesting and colourful
pieces.
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182 By Year 6, a majority of pupils write for a good range of purposes, such as
reporting, stage plays, instructing, describing and persuading. Within these
styles, pupils pay good attention to the tense of verbs, connectives and
description. Many of these oldest pupils achieve good standards of spelling,
punctuation and handwriting.

Shortcomings

183 A minority of pupils in Years 5 and 6 have insufficient experience of writing at
length and their skills are limited.

[ Welsh second language |

Key Stage 1: Grade 3: Good features outweigh shortcomings
Key Stage 2: Grade 3: Good features outweigh shortcomings

Good features

184 In key stage 1, many pupils use a range of language patterns including 'Ga i é
os gwelwch yn dda?' (please may | haveé ?) and 'Pwy sy'n cael ...?' (Who is
havingé.?). They responded correctly when

weather was like.

185 Many pupils in key stage 1 have an increasing knowledge of the words for
colours, numbers, greetings, commands and instructions. They have a good
knowledge of words for the days of the week and months and can say the date in
Welsh and describe the weather. They knew all the words of a song about the
seaside and sang with confidence and enjoyment.

186 A majority of younger pupils in key stage 2 respond to a given task in physical
education lessons and correct each other and use simple Welsh vocabulary.

187 A majority of older pupils in the key stage ask questions based on "Wyt ti?', 'Pwy
wyt ti?', and read simple commands and answers in Welsh. A few individuals
give their own responses using words and phrases learned previously. The
majority work with others to complete a given task in Welsh

188 Many pupils in both key stages consolidate their spoken skills in their writing. In
key stage 1 they can write the language patterns they know confidently and older
pupils in key stage 2 record simple sentence patterns in writing.

Shortcomings

189 Only a few pupils in Year 1 and 2 respond in Welsh to questions when asked by
others and many revert to asking the same questions and using the same words
in English in their independent follow up activities.

190 A minority of pupils do not develop a sufficiently wide vocabulary and a more
comprehensive range of sentence structures as they move through the school.

191 Some pupils do not use their reading skills sufficiently to enhance their work in
speaking and listening.
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| Mathematics

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

192

193

194

195

196

197

198

199

200

201

202

203

In key stage 1, many pupils in Year 1 are aware of the value of different coins.
They sort them by value and work out the total amount. Most pupils in Year 1
also recognise and make repeating patterns.

Most pupils in Year 2 have good numeracy skills. They add two digits together
using their mental recall of number facts up to 10. Many count sets of objects
reliably, and use mental recall of number facts to 10 to add or subtract larger
numbers. Most order numbers up to 100.

Nearly all pupils carry out practical investigations to work out halves and quarters
carefully. They use this information well to recognise halves and quarters on
worksheets. All pupils talk about their work using familiar mathematical
language, and represent it using symbols and simple diagrams.

Most pupils sort objects and classify them using more than one criterion. Nearly
all identify common two and three-dimensional shapes.

Many pupils in Year 2 use everyday non-standard measures and standard units
to measure length and mass. Many use floor robots accurately to give directions,
showing they have good grasp of half and quarter turns.

In key stage 2, most in Year 3 pupils use decimal notation to record amounts in
money and recognise negative numbers in the context of temperature. They use
standard metric units of length, capacity, mass and time appropriately. Many
pupils sort objects reliably and classify them by more than one criterion. They
record their results in simple lists, diagrams and block graphs.

Most pupils in Year 4 recognise that four digit numbers can be divided into
thousands, hundreds, tens and units. Pupils have a good grasp of fractions and
understand halves, quarters and eighths.

Nearly all pupils organise their work well, check results, and try different
approaches. They talk about and explain their work effectively, explaining why
they have chosen the approach they are using.

In Year 5, many pupils find solutions to problems involving money using all four
operations. Most pupils relate fractions to division and their decimal
representations.

A majority of pupils find perimeters of simple shapes and find the area by
counting squares. They draw around their own hand and use squared paper to
find the area. They use standard mathematical notation, for example, 50 cm?.

Most pupils solve problems by organising and interpreting numerical data in
more detailed tables and graphs. A few draw line graphs accurately.

Many more able pupils in Year 6 multiply and divide decimals mentally by 10 and
100, and integers by 1000 and explain their reasoning well. Pupils identify and
obtain information to solve problems, and check whether their results are

24



204

205

Maesmarchog Community Primary School
Stephen Dennett, 18 May 2010

sensible in the context of the problem. They measure and draw angles to the
nearest degree.

A majority of more able pupils in Year 6 solve problems by extracting and
interpreting information from tables, graphs and charts. They analyse a pie chart
to see which is the most popular method of improving their life style so that it is
healthier.

When constructing models and drawing shapes, most more able pupils measure
and use angles to the nearest degree and are familiar with mathematical
language associated with angles.

Shortcomings

206

There are no important shortcomings.

| Science

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 3: Good features outweigh shortcomings

Good features

207

208

209

210

211

212

At key stage 1, when sorting a range of materials into different groups, most
pupils in Year 2 talk about the steps they need to carry out their enquiries and
what is needed to be successful. They make enough observations to be able to
sort, group and compare objects and materials.

Most pupils in Year 2 test surfaces with different properties to see if it would
affect the distance a car would travel effectively. They talk sensibly about the
steps they need to carry out their investigation and how they are going to
measure the results. They make enough observations to be able to compare
results and make simple recordings of their findings.

Many more able pupils in Year 2 know what plants grow well and the life cycle of
a plant. They suggest where they might find evidence of plant growth and give
simple explanations for the differences between and the changes in organisms.

In key stage 2, most in Year 3 pupils suggest where to find evidence and plan,
with support, the method to be used for their enquiries. They talk about their
ideas and using their everyday experience they make simple predictions. Many
pupils organise their findings well and display them in a given format, to include
simple tables and bar charts. They begin to organise simple patterns and trends.

Pupils in Year 4 plan investigations to test the force of magnets. They work in
groups to see how many paperclips the magnet will pick up. Many pupils plan the
method they will use to investigate the magnet's force. They organise their
findings well and use simple tables to record them. Most pupils distinguish
between scientific facts and people's opinions. They say what they have found
out from their work and own decisions when coming to conclusions.

When investigating changes to plants they are growing, pupils in Year 3 and 4
give good explanations, based upon their everyday experiences, for their

findings, including any patterns. They give simple explanations for differences
between and changes to the plants. Most pupils say what they have found out
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form their work. They link outcomes to success criteria and identify what worked
and what didn't, beginning to think about how the method could be improved.

Most pupils in Year 5 use scientific knowledge and skills to plan their
investigations into the best materials for a mop. They follow the planned method,
making amendments where necessary. They make accurate observations and
use standard measurement to record their findings.

In Year 6, all pupils have designed their own volcanoes. They predict what will
happen when they carry out an investigation to see which combination of
ingredients will produce the best 'eruption’. Most pupils discuss how they could
change the investigation and what would happen if they made the changes. They
evaluate their 'eruption’ and discuss how they think it could be improved.

Shortcomings

215

216

217

A few pupils' ability to assess the effectiveness of their investigation in Years 5
and 6 is limited by their lack of appropriate scientific vocabulary and well-
developed thinking skills.

In Years 5 and 6 a few pupils are insufficiently accurate when they measure
ingredients for the investigation.

A minority of older pupils need support to help them plan their investigation and
identify the ingredients they will need.

| Information and communication technology

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

218

219

220

221

In key stage 1, most pupils in Year 1 use words and pictures to communicate
ideas. They recognise the different parts of a computer system. They use the
mouse to move objects on the computer screen for a defined purpose.

Many pupils in Year 2 use paint programs well to produce pictures of a
landscape. They store and retrieve their work with assistance. They consider,
create and communicate information and ideas in different forms using images.
Many pupils use floor robots to simulate travelling through a village. They then
use a computer-based program to control the robot through different scenes.
They explore the effects of making changes in models and are aware of ICT in
the wider world.

All pupils in key stage 1 access computers easily and use the mouse, icons and
menus to select the programs they want to use. They type in text and then easily
change the size and colour of font. Many experiment with different styles and
suggest ways of making the text more readable. They discover different ways to
use the program to effect the same changes.

In key stage 2, most pupils in Years 3 and 4 write their own procedures to control
a turtle. They us the correct control terms, such as ‘forward’, 'left 90" and 'repeat'.
Most pupils organise their tasks well. Many pupils understand how changing one
variable affects another in simulations.
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Many pupils in Year 5, as part of their topic on land yachts, research a range of
sources using the Internet. They organise their tasks well and use ICT to
organise and present information effectively. Pupils store and retrieve their work
independently.

When using databases most pupils use ICT to sort and follow simple lines of
enquiry. They use a branching program to sort different materials according to
their properties.

Many more able pupils in Year 6, in their investigation of the Morfa Colliery
disaster, plan their tasks for a specific purpose and audience. They combine a
variety of information effectively when creating an information sheet, including
historic material from the Internet.

When researching for information about bridges, most pupils in Year 6 produce
good information sheets, which use information from the Internet. They search
and select relevant information from a range of sources.

Shortcomings

226

A few younger pupils in key stage 2 do not organise their work sufficiently well
and do not remember the sequence to make a 'turtle’ move in a square.

| Design and technology |

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 3: Good features outweigh shortcomings

Good features

227

228

229

230

231

232

No lessons were seen during the inspection, but evidence was gathered from
samples of pupils' work, teachers' records and talking to learners.

In key stage 1, pupils in Year 1 design and make puppets. They join material
using a running stitch. Many pupils express an opinion about their work and are
beginning to plan future activities by reflecting on their prior learning.

Most pupils in Year 2 follow a recipe to make a fruit salad. They use simple tools
with help where appropriate and plan what they need. They talk about what they
are going to make and record their ideas on a worksheet.

In key stage 2, pupils in Year 3 and 4 design and make good quality land yachts.
They evaluate them carefully and make suggestions about how they could be
improved.

In Year 4, most pupils plan and make moving monsters. They make simple
designs and explore different mechanisms. They talk about how they could
modify or improve their work and record their evaluations appropriately.

Most pupils in Year 6 research the designs of different kinds of bridges. They
then use construction kits to build their own designs. A majority of pupils gather
information independently to help them generate ideas. They outline what they
are going to make and how they are going to make it. Most pupils select and use
appropriate equipment and produce a functional product. They evaluate their
work appropriately.
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Pupils in Year 6 produce designs for fairground rides. They identify what they will
need to produce the ride and make annotated drawings of their design. They
research a number of ideas, using the Internet. Many pupils assemble
components to create their rides and use simple gear mechanisms.

Shortcomings

234

235

236

In Years 5 and 6, a minority of pupils' evaluations lack depth and their
suggestions for improvement are limited.

When drawing up designs, a majority of pupils in Years 5 and 6 only produce a
limited number and they are uncritical in their selection of the one which best
meets the design brief.

A minority of older pupils have a limited ability to research accurately and apply
their critical thinking skills to selecting the most appropriate information for their
task.

| History

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

237

238

239

240

241

242

243

Many pupils in key stage 1 show a good understanding of past and present
through their work on the seaside. They describe the differences between the
clothes people wore to go to the seaside confidently, refer to older members of
their families and know the difference between modes of travel during their times
and now.

Younger pupils retell the story of Mary Jones and her Bible and played out
historical characters in their role play. They chose suitable clothing to depict past
times.

Nearly all pupils in key stage 1 show a good understanding that history is about
finding out about the past. They use a time line accurately to record important
events in the Victorian age, or to record events in Roman times.

Older pupils in key stage 2 correctly identify various foods and weapons that the
Romans used, and how they defended themselves using specific armoury. They
provide clear reasons showing good deductive skills.

Pupils at the older LSC describe the features of a Roman road and successfully
built models showing the different structures involved in building such a road.

When discussing life in Victorian times, most pupils in Year 5 and 6 demonstrate
a clear understanding of a range of sources, which provide information about the
past, including information books, museums and the internet. They are
developing a good understanding of the fact that sources of evidence can be
interpreted in different ways.

Through their recent study of events surrounding World War Il, many pupils
show effective research skills. They state clearly the reasons for the outbreak of
war, and reflect on life for evacuees in Wales, who moved from large cities. They
demonstrated empathy with children living in London and Swansea during the
Blitz and used their writing skills effectively to write poems.
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Shortcomings
244 There are no important shortcomings.

| Geography

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features
245 Most pupils across the school have a secure knowledge of their own locality.

246 Most pupils in key stage 1 name the four countries of the UK successfully and
know where South Wales is on the map. They show where the sea and land are
confidently and recognise some geographical features such as rivers, towns and
forests. Through their work on the seaside they describe some differences
between towns, countryside and the seaside.

247 Most pupils are developing a good geographical vocabulary and identify their
own village confidently and compare it to Neath. They also identify the 'Sleeping
Giant' and describe some elements of the coal mining industry.

248 In Years 3 and 4, many pupils show a great deal of interest and knowledge on
the subject of waste management and recycling. They speak confidently of the
effect the weather has on the environment. Through following the news on the
volcano in Iceland, they develop an in-depth knowledge on the effect of the
eruption on life in Wales and describe the geographical features of a volcano
confidently. Many pupils in Years 3 and 4 also follow the weather forecast weekly
and keep records of their findings.

249 Many pupils in Years 5 and 6 use a variety of maps of different scales
confidently. They worked enthusiastically to find both four and six figure co-
ordinates on an Ordnance Survey map of their area, as well as a map of the
school. They are familiar with a good range of map symbols. They work
confidently to solve the challenges set and demonstrated excellent orienteer
skills.

250 Throughout key stage 2, many pupils demonstrate a very good understanding of
the wider world when they discuss 'Fair Trade' issues and how their decisions
affect the quality of people's lives in developing countries.

Shortcomings
251 There are no important shortcomings.

| Art and design

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

252 No lessons were seen in key stage 1 during the inspection, but evidence was
gathered from samples of pupils' work, teachers' records and talking to learners.

253 At key stage 1, standards of drawing are good and most pupils use these skills
well to produce a range of imaginative and objective work.
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In Years 2 and 3, most pupils mix colour well and understand the difference
between 'warm' and 'cool’ colours. They use this understanding well to produce
pictures reflecting different moods.

In key stage 2, nearly all pupils in Year 3 and 4 select and record their ideas
through drawing and other methods from observation. When looking at leaves,
for example, they choose from a range of resources that they have collected and
organised as a basis for their work.

Nearly all pupils use a range of materials, tools and techniques to achieve
different outcomes when drawing their leaves. They experiment with visual,
tactile and sensory qualities, making suitable changes to the work where they
identify the need for modification. The quality of their drawing of leaves is good
and they enjoy preparing their printing plates to print onto fabric.

In the LSC, most pupils concentrate well on constructing pictures in the style of
Andy Goldsworthy. They communicate their ideas and feelings imaginatively,
indicating an awareness of the methods used by others and demonstrating an
understanding of the different purposes of their work. Pupils make comparisons
between their own work and that of others.

Most older pupils discuss their work to progress and make sensible suggestions
about how they can improve it. They combine different materials in different ways
to create interesting designs. They select images from observation and use a
range of materials and methods to support the development of their work. Most
pupils control a range of materials, tools and techniques to achieve their
outcomes.

Shortcomings

259

There are no important shortcomings.

| Music

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

260

261

262

263

Throughout both key stages, pupils sing a range of songs enthusiastically with
clear diction in both English and Welsh. They sing confidently in front of the class
and whole school.

Many pupils in key stage 1 show their understanding of rhythm and beat when
replying to their names in morning registration. They sing with a clear diction and
choose suitable sounds to reflect a given stimuli. This was also shown by pupils
in the younger LSC. They use correct musical terminology and recognise specific
musical elements such as 'loud/quiet’ and ‘fast/slow'.

Most pupils in key stage 2 use symbols confidently to represent different
instruments. They perform in front of the whole class with confidence. The
majority of pupils use the correct musical terminology when discussing their
compositions with their peers in small groups.

The majority of older pupils show good control of their instruments and
understand the sound capability of each one. They follow the appropriate metre
and tempo and evaluate their own and each others' work sensitively and
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appropriately. Groups discuss ways of adapting and improving their
compositions as a result of the evaluations.
Shortcomings

264 Some pupils' singing and performing skills are underdeveloped and pupils do not
pay sufficient attention to dynamics, pitch and timbre.

| Physical education |

Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 2: Good features and no important shortcomings

Good features

265 The majority of pupils at both key stages understand the importance of warming
up before undertaking activity and realise that physical exercise affects their
bodies.

266 In key stage 1, most pupils use appropriate vocabulary to evaluate their own and
their partners work and to suggest ways of improving. They communicate their
ideas clearly to others and take more responsibility for their own actions and
begin to understand associated risks.

267 Many younger pupils in key stage 2 show good team techniques and plan
actions together to meet different challenges. They react quickly and show a
mature understanding of the needs of others. They support each other well and
show very good body control.

268 Older pupils in key stage 2 have appropriate levels of agility. They throw and
catch a ball and most catch a ball over a distance of five metres. They co-
operate well with others and observe the conventions of fair play, equality and
appropriate conduct. They use key words related to the different activities and
ask relevant questions in order to improve their performance.

Shortcomings

269 A minority of older pupils do not sustain performance for a sufficiently appropriate
length of time and thus improve their physical skills.

| Religious education |

Foundation Phase: Grade 2: Good features and no important shortcomings
Key Stage 1: Grade 2: Good features and no important shortcomings
Key Stage 2: Grade 3: Good features outweigh shortcomings

Good features

270 No lessons were seen in key stage 2 during the inspection, but evidence was
gathered from samples of pupils' work, teachers' records and talking to learners.

271 In the Foundation Phase all children investigate the story of Rama and use words
and symbols to communicate their observations about the story. Most children in
reception know the story of Noah's Ark and record their idea about the animals in
the Ark. Many children in reception tale part in Christian festivals, including
Christmas. They handle and explore Christian artefacts and show some knowledge
of special people, such as the vicar, and special places, such as the church.
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In key stage 1, most pupils in Year 1 talk about the story of Mary Jones and her
Bible. They talk about the importance of holy books to believers and recognise
that aspects of religion are special. They also know that Mary Jones is important
in the religious history of Wales.

Most younger pupils in key stage 1 ask questions about their own experiences,
the world around them and the story of Noah, and suggest some answers. They
recall and communicate simply some of the basic religious beliefs, investigated
in the story of Noah. They understand that God made a promise not to destroy
the world with a flood again.

Many older pupils suggest, in simple terms, why these aspects of religion are
important to some people. They make their own promises and explain how they
are going to keep them. Most pupils talk in simple terms about their own feelings
and those of other people, especially their feelings when people break their
promises. Nearly all pupils use simple religious vocabulary appropriately when
describing God and His dealings with Noah.

Many pupils in Year 2 talk about their own religious experiences and ask a local
vicar questions about the Anglican faith. They use religious vocabulary
appropriately. They record their questions and answers appropriately, using
words and sentences.

In key stage 2, pupils in Year 3 know the furniture of a traditional Anglican
church. They recognise that religious symbols, such as the cross, carry meaning
and they use religious vocabulary appropriately. Pupils compare and contrast a
Hindu priest with an Anglican vicar. They investigate Hindu festivals and rituals
and compare them to their own religious experiences.

Most pupils in Year 4 know about the Jewish Feast of Tabernacles (Sukkoth).
They construct a 'sukkah' (booth) and act out the feast, using Jewish artefacts.
Most pupils discuss their own and others' responses to questions of life and
begin to explain why religious beliefs are important to some.

Most pupils in Year 4 recognise the importance of marriage in some cultures and
compare and contrast Jewish and Christian marriage ceremonies and customs.
Pupils are beginning to make some links between religious beliefs they have
studied and the effect this has on believers' lives.

More able pupils in Year 6 know something of Islam, the Christian Harvest
Festival, and religious symbols. A few pupils have written about the Haiti
earthquake. They write about the feelings of others in the earthquake.

Shortcomings

280

281

282

Less able pupils' work in Years 5 and 6 is limited and does not show much
continuity and progression.

The presentation of many pupils' work in Years 5 and 6 is poor and does not
show much depth of religious understanding.

Throughout the school, a minority of pupils have a limited understanding of the
spiritual aspects of religion. This is more marked towards the end of key stage 2.

32



Maesmarchog Community Primary School
Stephen Dennett, 18 May 2010

| School's response to the inspection

The governing body and staff of Maesmarchog Primary School are proud of our
inspection report. We are particularly pleased that the report highlights the happy,
caring and supportive ethos that exists within the school. We are also pleased that the
report highlights that the school is well placed to build on the good level of
improvement since the last inspection and that standards are rising.

We are pleased that the report recognises the outstanding provision that is made for
pupils with additional learning needs, both in the LSC classes and in the mainstream.
In addition we are proud that the report acknowledges that one of the strengths of the
school is the key role provided by support staff in maintaining pupils' standards of
achievement and that there is a strong team commitment in the school staff as a
whole. We are also delighted that our strong links with the community and with
parents are recognised as having a positive impact upon the children's education and
experiences.

We appreciate that there are issues that need to be addressed but are confident that
with the shared vision, team work and clear communication that exist within
Maesmarchog school, that the school with continue to go from strength to strength.
Following consideration of each recommendation, the staff and governing body will
now devise an appropriate action plan outlining how we will address these issues.

The whole school team would like to thank the inspection team for their professional
manner, approachability and respect shown towards all members of staff, pupils and
governors.

We, as a senior management team, staff and governors are committed to the
challenges and opportunities that lie ahead to develop and continuously improve our
school into the future.
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| Appendix 1

Basic information about the school

Name of school

Maesmarchog Community Primary School

School type

Primary including Foundation Phase

Age-range of pupils 3to1l

Address of school School Road
Dyffryn Cellwen
Neath

Postcode SA10 9LB

Telephone number

01639 700228

Headteacher

Mrs Katrina Winston

Date of appointment

September 2009

Chair of governors

Miss Moira Lewis

Registered inspector

Mr Stephen Dennett

Dates of inspection

18i 20 May 2010

| Appendix 2

School data and indicators

Number of pupils in each year grou

Year group N (fte) R Y1 Y2 Y3 Y4 Y5 Y6 Total
Number of pupils 12 15 15 11 10 11 9 12 95
Total number of teachers
Full-time Part-time Full-time equivalent (fte)
Number of teachers 7 0 7
Staffing information
Pupil: teacher (fte) ratio (excluding nursery and special classes) 17:1
Pupil: adult (fte) ratio in nursery classes 8:1
Pupil: adult (fte) ratio in special classes 3:1
Average class size, excluding nursery and special classes 17
Teacher (fte): class ratio 1:1

Percentage attendance for three complete terms prior to inspection

Term N R Rest of school
Summer 2009 88.0 90.4 91.2
Autumn 2009 84.6 92.3 92.6
Spring 2010 88.3 90.2 91.6
Percentage of pupils entitled to free school meals 35%
Number of pupils excluded during 12 months prior to inspection 2
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| Appendix 3

This report uses data for 2009 for LEA and Wales comparative information

Maesmarchog Community Primary School LEA/School no: 671/2155
Neath Port Talbot

nchmarkin
Key Stage 1
Percentage of boys, girls, and pupils achieving at least the expected level (Level 2+):
Boys Girls Pupils

School 2009 LEA 2009 Wales 2009  School 2009 LEA 2009 Wales 2009 School 2009 LEA 2009 Wales 2009
English 40 74 78 80 87 88 60 80 83
Welsh . 87 87 . 92 93 . 89 90
Maths 40 83 85 60 87 89 50 85 87
Science 40 86 88 80 91 92 60 88 90
csl 40 74 77 60 83 85 50 78 81

BSchool 2009 BLEA 2009 OWales 2003
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Percentage of pupis
achievingthe expected level

English Welsh Maths Science Ccsl

Contextual Information

Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings refer to...

Quartile 1 School is in the top 25 per cent. Free School Meal Group
Quartile 2 School is in the top 50 per cent but not the top 25 per cent. More than or equal to 32 per cent eligible
Quartile 3 School is in the bottom 50 per cent but not the bottom 25 per cent. for FS|
Quartile 4 School is in the bottom 25 per cent.
’ Lower . Median ) Upper Quartile )
Quartile 4 B%ﬂﬁggﬁy Quartile 3 Boundary Quartile 2 pgour% ary Quartile 1

64 74 82|

83| 94 100

72 80, 88|

75 86 95|

62 70 78]

Notes:

1. Figures for Welsh refer to attainment in Welsh first language only.
2. CSI = Core Subject Indicator. To achieve the CSI a pupil must achieve at least the expected level 2 in both Mathematics
and Science and either English or Welsh first language.

3. If there were no pupils eligible for assessment in a subject for a particular year the graph will discontinue and show a
gap for that year.

Report created by DEWi on 25/09/2009 Page 1 of 1
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