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| Introduction

St Brigid's School was inspected as part of a national programme of school
inspection. The purpose of inspection is to identify good features and shortcomings
in schools in order that they may improve the quality of education offered and raise
the standards achieved by their pupils. The inspection of all schools within a six-year
cycle is also designed to give parents information about the performance of their
childds school

The inspection of St Brigid's School took place between 10/05/10 and 12/05/10. An
independent team of inspectors, led by Edward Aneurin Peter Harris undertook the
inspection. Estyn, a statutory body independent of, but funded by, the National
Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of

education provided by the school, the quality of leadership and management and the

contri bution made by t he schoood andaultuialt s pupi |l s
development.

Estynds reports follow its guidance for the
available on the Estyn website (www.estyn.gov.uk). The table below shows the terms
that Estyn uses and a broad idea of their meaning. The table is for guidance only.

Nearly all with very few exceptions
Most 90% or more

Many 70% or more

A majority over 60%

Half/around half close to 50%

A minority below 40%

Few below 20%

Very few less than 10%

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

There are three types of inspection.

For all inspections, there is a written report on seven key questions.
For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.
For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school receives, mainly on the
basis of its past performance. Most schools receive a standard inspection. All
nursery schools, special schools, pupil referral units and any new or
amalgamated schools receive a full inspection.

This school received a short inspection.



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term &éRec e theyea group & pupils i@ & rimasy school who
reach the age of 5 during the academic year. Year 1 refers to the year group of
pupils who reach the age of 6 during the academic year and so on. Year 13 is the
year group of students who reach the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y 6
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11

Secondary phase:

Year Y7 Y 8 Y9 Y 10 Y11 Y12 Y 13
Ages 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The National Curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3 to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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Context

| The nature of the provider

1 StBrigi dbés Sc hool-aidedschmol sitwatediimthedJnitary Authority
(UA) of Denbigh. The school caters for learners between the ages of three and
19. At the time of the inspection, there were 491 pupils and students on roll
compared with 436 in 2004.

2 Currently there are 146 boys and girls in the primary department, including 11 in
the nursery; in the secondary department there are 345 learners, including 286
pupils in Years (Y) 7-11 and 58 students in the sixth form. All learners in the
secondary department are girls, apart from 10 boys in Y7.

3 While the school seeks to provide a Christian education based on the Roman
Catholic tradition pupils from all denominations are welcomed. Pupils are drawn
from the Denbigh area and surrounding UAs. In the secondary school, 20 pupils
and students are boarders.

4 Less than three percent of pupils claim free school meals. While pupils in the
primary department are of mixed ability, half of the pupils in the secondary
department are selected by means of an entrance examination. The attainment of
pupils on entry is above the UA and all-Wales averages.

5 Less than one percent of pupils come from homes where Welsh is the first language.
In the primary department, 22 pupils are on the register of special educational needs
(SEN) of which three carry statements. In the secondary department, the
corresponding figures are 41 and five respectively.

6 The acting headteacher and her deputies were appointed to their present posts
since the school was last inspected. The deputy headteacher (secondary) was
appointed to his present post in January 2007. The acting headteacher and
deputy headteacher (primary) took up their responsibilities at the school in
September 2009.

The school 6s priorities and targets |

7 The school 6s motto is: To inspire and be i
8 In support of its mission, the school has the following aims, to:

e provide a Christian education;

e enable learners develop their talents to the full; and

e help them be ready to live responsible adult lives.

9 The s c h oevaluaton repertid based on the seven key questions of the
Common Inspection Framework (CIF).

10 Numerical targets are set, that in 2011:

e  82% of pupils should reach at least level 2 in all three subjects combined in
national curriculum (NC) assessments at the end of key stage (KS) 1;

e  89% of pupils should reach at least level 4 in all three subjects combined in
NC assessments at the end of KS 2;

e 91% of pupils should reach at least level 5 in all three subjects combined in
NC assessments at the end of KS 3; and
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e 88% of pupils should achieve at least 5 grades A*-C, and 100% at least 5
grades A*-G in the General Certificate of Secondary Education (GCSE)
examination or its equivalent.

Summary

11 While StBrigi dés School has several good features
important shortcomings which need attention.

12Among t he school s good features are the:
e acting headteacheroés vision for school I n
e progress made by learners in the primary department;
e teaching and assessment in the primary department; and
e support and guidance for learners in the primary department.

13 However, there are shortcomings in the progress made by a significant minority of
pupils in the secondary department. There are shortcomings, also, in teaching and
assessment at KS3, KS4 and in the sixth form, and in leadership and management
at all levels throughout the school.

14 While the school has made good progress in several areas since the time the school
was last inspected, there are important key issues which have not been addressed
since that time. Particular shortcomings that remain are:

e the variation in the processes of self-evaluation;
e the inconsistency in sharing good teaching practices across the curriculum;
e the constraints Iimposed by the school 6s a

e standards of information and communication technology (ICT) across the
curriculum.

15 As a result of these important shortcomings, the school is not yet moving forward
sufficiently so as to fulfil its true potential.

16 The following table shows the grades awarded in the seven key questions:
Table of grades awarded

. Inspection
Key Question grade
1. How well do learners achieve? 3
2. How effective are teaching, training and assessment? 3
3. How well do the learning experiences meet the needs and 3
interests of learners and the wider community?
4. How well are learners cared for, guided and supported? 3
5. How effective are leadership and strategic management? 3
6. How well do leaders and managers evaluate and improve 3
guality and standards?
7. How efficient are leaders and managers in using resources? 3
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17 These grades match those awarded by the school in its self-evaluation report (SER)
for key questions 1-3, 5 and 7. While the school awarded itself grade 2 for key
guestions 4 and 6, inspectors awarded one grade lower because of important
shortcomings that they identified.

Standards achieved

18 The overall quality of the provision for the under-fives is good and pupils make good
progress towards the Foundation Phase outcomes.

19 At KS1 and KS2, results in assessments are well above UA and all-Wales averages
in most key indicators of performance and compare very favourably to results in
similar schools. Overall, pupils make good progress at these key stages.

20At KS3, KS4 and in the sixth form, while |e
the UA, Wales and similar schools, their overall progress has shortcomings. In spite
of their higher than average levels of ability a significant minority of learners fails to
achieve the highest grades.

21 On the whole, in the primary department, there is no great difference between the
relative performance of boys and girls. In the secondary department the proportion
of boys is so small as to make invalid any comparison of relative progress.

22Across the school I nspectors judged the ove
have good features which outweigh shortcomings.

23Learnersdé6 writing skills are very good thro
excellent in the primary department and good in the secondary department.

Learnersodo reading skills are good across bo

24 Pupi | s® numb e skilsdeigbol ia theapnirdary ldgpdartment. They are
satisfactory at KS3, KS4 and in the sixth form. Across all key stages, learners
bilingual skills have good features which outweigh shortcomings.

25 In every lesson observed, inspectors judged the ways in which pupils and students
worked with others to be outstanding and their problem-solving and creative skills to
be good.

26 However, while the ways in which pupils improved their own learning was observed
to be outstanding at KS1 and good at KS2 and in the sixth form, inspectors judged
there to be important shortcomings at KS3 and KS4.

27TPupi |l s6 personal, social and | earning skil!l
the Foundation Phase and at KS1, ways in which pupils and students behaved
responsibly and showed respect was outstanding. At KS2, overall levels of
behaviour were good, with one or two exceptions.

28 Throughout the school, pupils with SEN make good progress towards the targets set
for them.

29 Overall, learners make good progress in their spiritual, moral, social and cultural
development.
The quality of education and training

30 The quality of teaching is good in the primary department. In the secondary
department, and thus throughout the school as a whole, inspectors judged the
overall quality of teaching to have good features which outweighed shortcomings.
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31 The following grades were awarded for teaching and assessment in the lessons

observed:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Primary 15% 60% 25% 0% 0%
Secondary 6% 45% 43% 6% 0%
Whole 10% 51% 35% 4% 0%
school
These grades are based on observations of 51 lessons

32 On the whole, these figures are below the current averages for Wales as reported
by Her Majestybdés Chief I nspector (HMCI). I n
were graded 1 and 2 compared to 91% in all primary inspections in Wales 2008-
2009. In the secondary department, 51% of lessons were graded 1 and 2 compared
to 81% in all secondary inspections in Wales over the same period.

33 Although the size and nature of the sample are different from those of the last
inspection, these grades represent a significant decrease in the quality of teaching
since that time. In the primary department teaching was judged to have no
important shortcomings; at KS1 inspectors judged teaching to be outstanding.
However, the decline in standards of teaching in the secondary department,
particularly at KS3, is a cause for concern.

34 Where teaching had good and outstanding features it was characterised by:
¢ high expectations through setting challenging work;
e thoughtful lesson planning; and

t hat

35 However, in far too many cases, where shortcomings were observed, these were
characterised by:

eeffective questioning chall enged | ea

e alack of pace and challenge in lessons which failed to extend the thinking of
more able pupils;

e lessons objectives that were poorly focussed;

e lessons that relied too much on teacher-led activities rather than independent
learning; and

e poor assessment of progress, including the marking of work.

36 Good features outweigh shortcomings in the curriculum. The curriculum complies
with NC requirements and for religious education. There is an appropriate range of
options at KS4 and a good range of choice at Advanced (A) level. The school works
with other providers to offer a range of learning pathways (LP) 14-19, though the
take-up of vocational options is low.

37 There are suitable links with primary schools. There is a good range of extra-
curricular activity. There is an awareness of the importance of bilingualism and Y
Cwricwlwm Cymreig. Provision for the development o
social and cultural development, their work related education, and their awareness
of education for sustainable development is limited by the lack of an effective
programme of personal and social education (PSE).
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38Whil e the provision to develop | earnersbo

and outstanding at KS1, across the school the overall the provision has
shortcomings in that it is neither coherent, nor co-ordinated nor monitored.

39 Overall, the support and guidance of learners has good features which outweigh
shortcomings. Itis good in the primary department; in the secondary department it
is satisfactory.

40 Throughout the school good features are seen in the quality of relationships
between staff, pupils, parents and outside agencies. In particular pupils, students
and parents report that their voice is heard effectively and their views considered
carefully.

41 There is appropriate support for subject choices and learners are suitably supported
at key points of transition between stages. Child protection arrangements are
thorough and the school monitors attendance, punctuality and behaviour effectively.

42 Individual learning needs are comprehensively diagnosed and, in the primary
department, effectively met; in the secondary department there are shortcomings in
the ways in which work is adapted to meet the needs of both more able and less
able learners. This aspect of provision is particularly weak at KS3.

Leadership and management
43 Good features outweigh shortcomings in leadership and management.

44 The acting headteacher communicates a vision clearly focussed on school
improvement. The Christian aims and values of the school are shared by all
members of the school community and are reflected in their work.

45 In the short period of time since her appointment, the acting headteacher has
consulted widely with all key stakeholders and has led staff and governors in a
major review of policies and procedures. However, these policies have yet to have
a significant impact on practice and be major contributory factors to the
improvement of standards at the school.

46 At a senior level, the current leadership team is in- effective in setting the strategic
direction for the school and in creating a culture of critical self-reflection in the
monitoring and evaluating of school policy.

47 Currently, the areas of responsibility of leaders and managers are not clearly
defined and they are not held sufficiently accountable for the quality of their work.
The process of target-setting lacks rigour and governors and the UA have failed to
ensure that the statutory requirements for performance management are fully
carried out.

48 Consequently the acting headteacher and the governing body have adopted a
structure that seeks to address the existing shortcomings and which they plan to
implement from September 2010.

49 Overall, good features outweigh shortcomings in the ways in which leaders and
managers evaluate and improve quality and standards.

50 Since taking up her appointment, the acting headteacher has effectively raised
awareness of the importance of using data to evaluate school progress and the
ways in which this has had a positive impact in the primary department are good.

51 However, in the secondary department in particular, and also across the school as a
whole, inspectors identified shortcomings in the current arrangements for self-

k e
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evaluati on. Though data on | earnersdé progr
effectively to plan for improvement. Lesson observation is too infrequent and there
is no formalised scrutiny of pupilsdéd and st

52 The School Improvement Plan (SIP) is focussed on improving standards of
provision and achievement. As is appropriate for a Christian school, the plan
identifies the spiritual development of pupils as its over-arching objective. An
important priority is the development of strategies that are aimed at enhancing the
gual ity of pupilsd and studentsod6 | earning.

53 Good account is taken of local and national priorities. Working relationships with
local providers at primary, secondary and further education levels are good.

54 Apart from the shortcoming identified above, governors meet all regulatory and legal
requirements. They make a suitabldeectomontri bu
Their ability to monitor the quality of provision is limited by the current shortcomings
in school self-evaluation.

55 Throughout the school leaders and managers make satisfactory use of resources.

56 There is an appropriate number of suitably qualified teaching and support staff. The
support for newly qualified teachers and those in the early stage of their careers is
good. However, while the arrangements for
assessment time are appropriate, the continual professional development of staff
lacks co-ordination and is ineffectively evaluated for its impact on standards of
teaching and learning in the classroom.

57 The accommodation is well maintained. It is broadly fit for purpose apart from
shortcomings in the provision for the Foundation Phase, physical education and
ICT.

58 The acting headteacher and the bursar manage the school budget effectively on a
day-to-day basis. However, despite recent investment, there in an insufficient
availability of ICT equipment. There are shortcomings in the availability of textbooks
and other classroom resources.

59 Overall, good features outweigh shortcomings in the value for money provided by
the school.
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Recommendations

60 In order to sustain current achievement and develop it further, the school should
focus on the following priorities:

R1. Rai se standards of | earnersdé achievement ¢
. those of the most able;
° al | |l earnersd bilingual skill s; and
o all learners ICT skills across the curriculum.

R2. Address the shortcomings in the quality of teaching and assessment in
particular in relation to the:

o planning, pace and challenge of lessons;

. differentiation of work for all levels of ability;

. development of pupils and students as independent learners; and

. accuracy and consistency of assessment practice and target-setting.

R3. Improve the curricular provision by:

o co-ordinating and monitoring the provision for key skills across the school;
and

o ensuring the delivery of all aspects of PSE, including work related
education.

R4. Develop the role of leaders and managers at all levels by greater rigour in:

o target setting;

o the development of systematic quality assurance procedures at all levels;
. the management of performance; and
. the co-ordination of continual professional development.

R5. Improve the use of resources by:

o targetting spending to meet the needs of learners; and
o continuing to work with the UA to improve the quality of accommodation.
Al l of these recommendations, apartrenfrom R3,

improvement plan.

The governing body is responsible for amending its current improvement plan to
incorporate action in response to the recommendations within 45 working days of
receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.
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Standards

Key Question 1. How well do learners achieve?

\ Grade: 3 Good features outweigh shortcomings

61This grade mat c h eesaludtibnggradec hool 6s sel f
Pupi | s6 success in attaining agreed |l earning
Foundation Phase, KS1 & KS2

62 In the primary department standards have good features and no important
shortcomings.

63 The overall quality of the provision for the under-fives is good and pupils make
good progress towards the Foundation Phase outcomes.

64 At KS1 and KS2, results in assessments are well above UA and all-Wales
averages in most key indicators of performance and compare very favourably to
results in similar schools. Overall, pupils make good progress at these key
stages.

65 At KS1, results are above the average for similar schools for English,
mathematics and science combined (the core subject indicator or CSI). They are
below average for each of these subjects individually. At the higher levels, they
are below the average for similar schools in all three subjects.

66 At KS2, results are above average when compared with similar schools both at
the expected and at the higher levels, apart from English at level 5.

KS3 & KS4
67 Standards at KS3 and KS4 have good features which outweigh shortcomings.

68 Results at KS3 exceed local and national averages for the CSI and each of the
three subjects individually both at the expected level and level 6.

69 At KS4, results exceed local and national averages as well as those of similar
schools apart from passes at grades A*-G or their vocational equivalent. Here
passes are in the bottom 25% of similar schools.

70 At KS4, pupils fail to build on the progress they make at KS3. A significant
minority of pupils fails to pass at the higher grades in the majority of subjects.
This is an important shortcoming.

711 n the primary department and at KS3 and K
features which outweigh shortcomings.

72 Inspectors observed excellent levels of speaking and listening skills in the primary
department and good levels in the secondary department.

73 They are confident speakers and use an appropriate range of subject vocabulary.
They are ready to offer ideas in class and develop their understanding through
discussion. Reading skills were judged to be good across both departments.

74 Pupils read fluently and with expression. The more able have good note-taking
skills. Pupils write well in a variety of forms and style. The more able re-draft
their work confidently so as to produce good levels of extended writing. Pupils
with SEN develop their skills well.
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75 Standards in numeracy are good at primary level; they are satisfactory at the
secondary level. Pupils develop their skills across a range of subjects.

76 Pupils demonstrate consistently good levels of ICT skills in the primary
department. While their levels of skills are adequate at KS3 and KS4 their
development is hindered by poor access to specialist facilities.

77 Throughout both departments pupils work outstandingly well together in pairs and
in groups. They make good progress in creative and problem-solving
opportunities.

78 Though at the end of KS4 the percentage of pupils who gain a qualification in
Wel sh at GCSE is above | ocal adskillsmati onal
not well developed outside Welsh lessons.

Their progress in learning

79 On the whole, in the primary department, there is no great difference between the
relative performance of boys and girls. In the secondary department the
proportion of boys is so small as to make invalid any comparison of relative
progress.

80 In the primary department, pupils make good progress. They respond well to the
encouragement provided by the school and are effectively prepared for the next
stage of education.

81 They are able to recall previous work and relate it to their current study in a
relevant way. They work well together to clarify and solve problems.

82However over KS3 and KS4 pupilsdé progress |
shortcomings. While they acquire new knowledge, understanding and skills
which they apply effectively so as to achieve the targets set for them, value added
data shows that a significant minority of pupils fails to make sufficient progress so
as to obtain the highest grades. This is an important shortcoming.

83 On the whole, pupils have a good understanding of how well they are progressing
and what they have to do in order to make good progress. This understanding is
more secure in the primary department than at KS3 and KS4.

84 Pupils with SEN respond well to in-class support and make good progress over
KS1 and KS2; they make satisfactory progress over KS3 and KS4. All pupils
respond to challenge and the encouragement to work hard. Those who make
good progress are aware of the key skills and exercise them at a level appropriate
to their ability.

The development of their personal, social and learning skills

85Apart from one or two exceptions at KS2, pi
self-discipline makes an important contribution to the standards they achieve in
their learning. There is an orderly atmosphere in the school and pupils
understand the high expectations of behaviour the school has of them.

86 In the Foundation Phase and at KS1 pupils adopt outstandingly positive attitudes
to learning. They join in the activities provided and work hard in lessons. The
challenge, praise and support, which the school offers, motivate pupils to give of
their best. At KS2 and in the secondary department pupils demonstrate good
levels of motivation.
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87 Almost without exception, throughout the school, pupils are courteous and
tolerant. There very few incidents of bullying and aggressive behaviour.

88 The level of attendance at the school is good. The overall attendance rate for the
three terms prior to the inspection was 93.3% in the primary department and
91.6% in the secondary department. Punctuality at the start of the school day
and at the start of lessons is good.

8900On the whole, pupilséd moral, social, cultutl
Relationships with adults in the school enable pupils to express their views openly
and honestly. The knowledge and skills they acquire help them to approach
social and personal issues rationally.

90 Most pupils take part in sport and in a wide range of curricular and extra-curricular
activities. Pupils adopt positive attitudes towards life-long learning.

91 However, un-coordinated careers education and guidance and work-related
education of wvariable quality inhibits pupi

Sixth form
Studentsd success in attaining agreed | earni
92 Good features outweigh shortcomings in the sixth form.

93 Results at A level exceed local and national averages. However, as at KS4,
students fail to build on the progress they make at GCSE level. A significant
minority of students fails to pass at the higher grades in the majority of subjects.
This is an important shortcoming.

94 Students speak and listen well to the teacher and each other. When suitably
challenged they pose probing questions and articulate their views with confidence
and clarity. The more able students engage in extended discussion with their
teachers and one another.

95 Students engage in problem-solving activity and use ICT competently to support
their research and present their work. They handle files and folders confidently.
Many use data bases and spreadsheets consistently. However, as at KS3 and
KS4, their development of ICT skills is hindered by poor access to specialist
facilities.

96 Students write at length, using subject specific vocabulary fluently and accurately.
They write critically and justify their opinions with relevant argument.

97 St udentsdé bilingual skills are not wel/l dey

Their progress in learning
98 Good numbers of sixth-form students progress to higher education.

99 In lessons, students make good progress in acquiring new knowledge and skills.
Most maintain a steady rate of progress.

100 Students have a good understanding of how well they are doing. Students
also make progress in areas not directly linked to their main academic
programmes. They benefit from the many opportunities provided by the school to
exercise leadership responsibility.

10
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The development of their personal, social and learning skills

101 The progress that students make in the development of their personal, social and
learning skills is a strength of the school. They collaborate well and show
commitment and concentration in lessons. They develop more independent
approaches to learning and take the necessary steps to review their progress and
work towards improvement.

102 Sixth-form students respond well to the opportunities to become more confident
and independent. They make a good contribution to the life of the school and act
as good role models to younger pupils. They have good levels of attendance and
punctuality. Students collaborate well together and show competent problem
solving skills.

103 Sixth-form students benefit from an appropriate programme of work-related
education that enables them to become mature young people who are aware of,
and respond to, the needs of others.

The quality of education and training

Key Question 2. How effective are teaching, training and assessment?

\ Grade: 3 Good features outweigh shortcomings

104 This grade matchesthe s ¢ h o o | -évaluat®redrafe.

How well teaching and meet | earnersd needs anc

requirements

training

105 In a significant minority of lessons, particularly at KS 3, there is:
e alack of pace and challenge;

¢ ineffective planning of a suitable range and variety of learning approaches;
and

¢ variability in the quality of marking and assessment.
106 The following grades were awarded for teaching and assessment:

Gradel | Grade?2 | Grade 3 | Grade4 | Grade5
Primary 15% 60% 25% 0% 0%
KS3 and KS4 4% 43% 43% 9% 0%
Sixth Form 12% 50% 38% 0% 0%
All lessons 10% 51% 35% 4% 0%
These grades are based on observations of 51 lessons

107 The 61% of lessons judged to be grade 1 or 2 is lower than the national average
in 2008-9 where over 80% of lessons were judged to be grades 1 and 2, and
below the Vision into Action target for 2010, that the quality of teaching should be

Grade 2 or better in 80% of lessons.

108 Although the size and sample were different from the previous inspection, these
grades were below those awarded at that time, when well over 80% of lessons
were judged to be good or better. The overall proportion of very good teaching

has declined from 14% to 10%. Over a third of lessons had shortcomings.

11
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In almost all lessons teachers develop good working relationships which make a
positive contribution to pupilsdmotivation and attitudes to learning.

Teachers are suitably qualified and demonstrate good subject knowledge and
awareness of recent developments.
Primary
Quality of teaching Gradel | Grade?2 | Grade3 Grade 4 | Grade 5
All lessons 15% 60% 25% 0% 0%
Foundation Phase,
KS1 & KS2

These grades are based on observations of 20 lessons

The quality of teaching within the primary department was good or better in 75%
of lessons inspected, with outstanding practice seen in key stage 1. This figure is
below the national figure of 91% for primary schools in 2008-9. The 15% of grade
1 lessons is above the 10% reported at the last inspection but below the national
figure of 22%.The 25% of grade 3 lessons is above the national average of 8%.

In the majority of cases teachers had high expectations. They provided well-
paced lessons that challenged the children to think, and apply and explain their
reasoning. Questions of good quality extended and evaluated pupilsé
understanding effectively. In the best cases pupils were frequently encouraged to
be creative in their responses to tasks.

Teachers have a good knowledge of the subjects they teach. Most use a range of
teaching and learning methods and resources, including the effective use of ICT,
that are appropriate to pupilsdlearning needs and abilities. The majority present a
rich and varied range of learning experiences which promote pupils independent
learning skills. The most effective have successfully established an ethos where
pupils are able to take the initiative in finding their own solutions within elements
of their work.

The planning of most of the learning was detailed and responsive. In the best
lessons meticulous plans identify separate, well-matched activities for pupils of
differing prior attainment and age. Learning intentions are routinely shared with
pupils, frequently referred to within the lessons and progress evaluated. Pupils
are provided with regular opportunities to discuss what they have done well and
what could be improved within purposeful recap sessions.

Where teaching had shortcomings lessons were inappropriately structured and
the work was not always well matched to pupilsdabilities, particularly the most
able. Overlong introductions and explanations limited the opportunities for pupils
to participate in a suitable variety of purposeful activity and to develop their key
skills. Inspectors observed that as a result pupils lost interest and focus. On
occasions too much time was allocated to tasks, teacher input lacked enthusiasm
and the pace of learning was slow.

Teachers and teacher assistants (TAs) provided good quality support within
lessons. Well timed interventions effectively regulated learning, and ensured that
pupils with SEN received appropriate provision. Teacher assistants were
particularly effective within withdrawal sessions for pupils who required additional
literacy support.

12
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The primary department is strongly inclusive and actively promotes equal
opportunities and participation for all of its pupils. Staff extended their approaches
to meet more effectively the learning needs of boys in those classes where there
was a gender imbalance.

All teachers use elements of incidental Welsh within their lessons, with the most
effective enabling pupils to apply their developing bilingual skills in a range of
contexts. The systematic and progressive promotion of pupils bilingual skills
through the department is variable.

The rigour of assessment and its use in planning and improving learning
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Arrangements for assessing pupils progress are good. An appropriate range of
standardised and diagnostic tests and teacher information provide a clear
indication of pupilsdprogress. Teachers maintain comprehensive records which
highlight trends in pupil performance, establish likely future attainment and
identify underachievement.

In almost all cases, teachers made good use of assessment information to plan
and adapt approaches within lessons to meet individual pupil needs, especially
those with SEN.

Inspectors judged assessment procedures within the Foundation Phase to be
particularly effective. Individual pupil learning records included a wide range of
pupils work and assessments. These records provided teachers and parents with
a full and informative indication of progress and identified areas for further
development.

The school fully meets the statutory arrangements for assessment, including end
of key stage teacher assessments.

The quality of teachersémarking is inconsistent. In the best cases teachers
effectively utilised assessment to improve learning. Pupils received useful
diagnostic feedback on their work. Criteria for success were discussed with
pupils. Teachers ensured that pupils were involved in assessing their own work
and that of others and in establishing short term targets. They systematically
provide opportunities for pupils to develop the skills of critical reflection.

In a minority of cases marking and assessment practice is less effective. Pupils
are less involved in the process and are not clear about how they could improve.

Reporting arrangements to parents are good and meet statutory requirements.
Reports are well presented and provide parents with a good range of useful
information on progress and well being. Whilst comments on the core subjects
are incisive, those on the foundation subjects are more variable and do not
always identify achievement clearly enough. The reports do not provide an
opportunity for pupil evaluation or parental written responses.

KS3 and KS4
Quality of teaching | Grade 1l |Grade?2 |Grade3 | Grade4 | Gradeb5
KS 3 0% 38% 47% 15% 0%
KS 4 10% 50% 40% 0% 0%
All lessons KS3 & 4% 43% 43% 9% 0%
KS4
These grades are based on observations of 23 lessons
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Within KS3, the proportion of lessons judged to contain shortcomings was over
four times the national average as reported by HMCI. This is an important
shortcoming and a cause for concern.

Where teaching was good or better teachers provided well-paced, purposeful
lessons which challenged pupils to think and apply their knowledge within a range
of well-matched activities. Incisive questioning effectively developed higher order
reasoning and communication skills.

These lessons were well planned. Learning objectives were shared and reviewed
with pupils, enabling them to know what was expected and evaluate what they
have learnt. In the best cases effective plenary sessions checked and reinforced
the learning. High expectations were communicated and secured.

Teachers provided pupils with frequent opportunities to learn in a variety of ways,
including group and pair work. Well produced resources and materials were used
effectively and confidently to engage and stimulated the interest of all pupils and
developed their learning skills.

Frequent monitoring and intervention within the lessons identified difficulties and
misconceptions, and ensured that individual pupils were provided with good
support to make the progress of which they are capable.

However, in the significant proportion of lessons where teaching was judged to
have shortcomings teachers had not planned effectively enough. Their
expectations of learners were too low, and many failed to sufficiently vary their
approach so as to ensure that all pupils, especially the more able, were
appropriately challenged.

Lesson objectives were not well matched to the abilities of the pupils and there

was too slow a pace of learning. In many cases the learning intentions were not
shared clearly with the pupils, pupilsd6 u n d e r s tsansufficiently checked,

and lessons lacked structure.

A narrow range of teaching and learning strategies, and over long teacher inputs
and explanations, limited the development of pupilséindependent and
collaborative learning skills. There was an over- reliance on photocopied sheets
and the use of ICT as a learning tool was underdeveloped.

In the majority of classes, good cooperation between teachers and TAs, and the
effective use of individual education plans ensures pupilséindividual requirements
are met and they make good progress. In others joint planning in advance of the
lessons is insufficiently developed, and classroom practice does not take enough
account of pupilsoprior learning and achievement.

Positive attitudes towards equal opportunities in terms of gender, race and
disability are generally well promoted within lessons. The specific learning needs
of boys are increasingly being addressed within KS3.

Whilst the school has effective procedures for identifying more able and talented
(MAT) pupils, the provision is variable. Lesson plans record MAT pupils and
identify the need for differentiated provision. In the best instances work is skilfully
targeted. However in the majority of lessons tasks and resources do not
sufficiently take pupils differing abilities into account.

14
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A minority of teachers incorporate incidental Welsh effectively within their lessons.
Teaching generally across key stages 3 and 4 offers limited scope for pupils to
practice their bilingual skills other than in Welsh lessons.

The rigour of assessment and its use in planning and improving learning
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The school® assessment policy has undergone recent extensive revision and
provides a good basis on which to address the inconsistencies and inaccuracies
in the quality of assessment practice within the school.

A range of data is collected systematically for the whole school data base,
including standardised and diagnostic tests, and KS3 and KS4 teacher
assessments. Pupils progress is assessed and tracked against end of key stage
predicted levels and grades. Pupils are provided with improvement targets based
on these assessments.

The new target setting, tracking and intervention strategy trialled in parts of the
school is providing a clearer picture of pupil progress and more effectively
enabling the recently appointed pastoral coordinators to identify and address
underachievement. Year 11 pupils are well monitored and receive targeted
mentoring of good quality.

Whilst the secondary phase meets statutory requirements for assessment and
reporting, shortcomings remain in the rigour, accuracy and effectiveness of the
target setting and tracking process.

Though most pupils are aware of their expected levels and grades they are less
certain of what they have to do to make progress, particularly at KS3. Pupils do
not receive consistently useful and sufficiently frequent improvement targets from
their teachers based on a thorough analysis of performance data.

The quality of marking and day to day assessment is inconsistent. A minority of
teachers provide good quality diagnostic comments on pupils work. They also
involve pupils in evaluating their own and others work, and in negotiating short
term improvement targets. However, in a significant majority of cases marking is
superficial and does not help pupils identify their strengths and areas for
improvement.

Reporting arrangements have good features which outweigh shortcomings.

Parents are provided with a range of useful information on achievement and
progress within well presented interim and annual reports. At KS4 pupils are
provided with good quality subject specific targets in almost all cases.

At KS3, targets are less useful and progress information is often presented in
technical language. The monitoring and review of these improvement targets is
variable.

Sixth form
The overall grades for the quality of teaching in the lessons observed :
Quality of Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
teaching
Sixth form 12% 50% 38% 0% 0%
These grades are based on observations of 8 lessons
The 62% of lessons judged to be good or better share the same good features

identified at KS3 and KS4.
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148 In these lessons teachers apply their up to date knowledge of their subjects and
what constitutes effective practice to provide a well structured range of learning
approaches. Expectations are high and the pace of learning is brisk and
purposeful.

149 Planning and preparation of good quality ensures work is closely matched to
individual needs and that all students are involved in activity and discussion.
Teachers take full advantage of the relatively small group sizes to engage
students in stimulating and challenging debate.

150 Skilful use of questioning enables students to explore, articulate and justify their
reasoning at length. Misconceptions are addressed and used effectively to extend
knowledge and understanding.

151 Good quality task setting and lively presentation ensures students progressively
develop their collaborative and independent learning skills.

152 Teachers are highly accessible and give freely of their time to students to discuss
individual progress both within and beyond lessons. Support of good quality
contributes significantly to the positive atmosphere for learning in the majority of
lessons.

153 However, in over a third of lessons there are shortcomings. Ineffective planning
results in an imbalance between teacher exposition and student activity. Students
have insufficient time to effectively engage with and review their learning. A high
proportion of time is spent on routine low level learning.

154 Learning intentions are not clearly communicated and are ineffectively reviewed.
In a number of cases the emphasis is on course coverage with the lesson having
little distinctive purpose.

155 Expectations are too low and the pace of learning inappropriate. Students are not
suitably challenged and tasks are not sufficiently demanding and varied to
maintain their interest and motivation.

The rigour of assessment and its use in planning and improving learning

156 The recently revised assessment, review and monitoring system enables student
progress to be effectively recorded and frequently checked. Students are kept
well informed of their expected and actual performance both by their subject and
pastoral staff. Underperformance is promptly identified and addressed.

157 Teachers know their students well. The majority assesses studentséprogress
against examination board criteria systematically and provides regular oral and
written feedback. A minority involves students in self-assessment and the
assessment of otherséwork as a means of extending and deepeningst udent s 0
understanding.

158 The head of sixth form and pastoral tutors provide targeted mentoring. The quality
of this support is variable. In the best cases students are provided with useful
improvement targets informed by incisive subject specific analysis. In others
advice lacks rigour and does not provide students with clear strategies for
success.

159 Marking is thorough in the majority of cases but does not always provide students
with worthwhile information on what they are doing well and what they need to do
to improve.

16
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The arrangements for reporting to parents and carers are good. Annual and
interim reports provide a clear picture of the academic and personal progress
being made by students. Comments from subject and pastoral staff are detailed
and useful, and provide explicit pointers for success in most cases.

Key Question 3: How well do the learning experiences meet the needs and

interests of learners and the wider community?

\ Grade: 3 Good features outweigh shortcomings

161

The extent to which | earning experi enteses
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This grade mat c h eesaludtionggradec hool 6s sel f

The school curriculum complies with current statutory and regulatory
requirements, including that of a daily act of collective worship.

At the Foundation Phase, KS1, 2 and 3, all the NC subject areas are taught to
pupils in an appropriate time allocation. Curriculum planning is outstanding at
KS1, good in the Foundation Phase and at KS2 and satisfactory at KS3.

At KS4, the school offers a range of GCSE and vocational qualifications, as part
of the LP (14-19) recommendations, in partnership with local schools and
colleges. Very few vocational subjects are offered by the school and uptake of
vocational subjects in KS4 is low.

All pupils follow the GCSE course in religious education, the short or full course in
Welsh and most follow the short or full course in ICT. There is no opportunity for
the accreditation of key skills.

Students at 16+ have a wide choice of
local schools and colleges. Few vocational subjects are offered by the school
and uptake of vocational subjects in the sixth form is low.

There are opportunities for accreditation through, for example, the Duke of
Edinburgh Award, L3 in Communication and the London Academy of Music and
Dramatic Art.

Liaison with primary schools is developing and there are transition arrangements
for pupils arriving from them to the school in Y7. Programmes of study that ensure
progression and continuity in the curriculum are developing well in the primary
phase, but less so into KS3 and the secondary phase.

Across the school as a whole, the planning and provision of key skills lacks co-
ordination and coherence. While it is good in the Foundation Phase and
outstanding at KS1, it is fragmentary across KS2 and in the secondary
department. Although an audit has been carried out, and there is good practice in
a few areas, the findings have not been developed into a programme of delivery.
There is no monitoring of delivery and key skills are not assessed. These are
important shortcomings.

The school provides a wide range of enrichment experiences for all its pupils, for
example the Combined Cadet Force and the 5 x 60 activities. There are a number

me et

subj

ofcl ubs, most of which are well supported an

achievements and personal and social development.

Planni ng and provision for the devel opment of

and moral development across the whole school lacks coherence and co-
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ordination. It is good in the Foundation Phase and at KS1, but inconsistent at
KS2.

172 The school complies with statutory requirements for a daily act of collective
worship.

173 At KS3 there are no designated PSE lessons and although visiting speakers and
external agencies make a positive contribution, the programmes of delivery at
KS3, 4 and in the sixth form are in outline only, lacking specific detail and
consistency. It is neither audited nor monitored. The national framework for PSE
is not followed adequately. These are important shortcomings.

174 Links with local primary and secondary schools and FE colleges are developing
well, particularly in the Dyffryn Clwyd 14-19 cluster. There are established links
with initial teacher training institutions and trainee teachers in the secondary
phase are given good guidance and mentoring. Links with parents are good and
parents play an active and contributory role in the school. Links with the
community are undeveloped, including those with local employers. There are
limited opportunities for pupils to broaden and extend their learning experiences
in this respect.

The extent to which learning experiences respond to the needs of employers and
the wider community

175 The provision for effective work-related education across the school is limited and
restricted mostly to KS4. Careers Wales provides a good service and all Y11
pupils receive individual interviews. All Y10 pupils undergo work experience and
mock interviews.

176 The policy for promoting bilingualism is good. An audit of opportunities shows
how and what to develop for each subject area. There is a very positive impact in
the Foundation Phase and KS1, less so at KS2 and very little at KS3, KS4 and in
the sixth form. The requirements for developing Y Cwricwlwm Cymreig are
adequate.

177 Planning and provision for ESDGC across the school is uncoordinated and
inconsistent. There is an eco-club for primary pupils, who received the bronze
award last year and all pupils take part in recycling activities. Although many
subject areas contribute to global understanding, the policy is in draft form and
there is no coordinator for this aspect of the curriculum.

178 There are limited opportunities for learners to develop their entrepreneurial skills.
Visiting speakers and the Dynamo project contribute well, but there is no coherent
programme across the whole school to develop problem-solving and decision-
making skills. Very few pupils undertake vocational courses and enterprise
activities are limited. Links with local and other employers are undeveloped.

179 In developing its curriculum to suit the needs and aspirations of its learners, the
school takes some account of WAG priorities such as giving attention to the
promotion of healthy lifestyles, ICT and the development of bilingualism.

Key Question 4. How well are learners cared for, guided and supported?

\ Grade 3: Good features outweigh shortcomings

180 While the school awarded itself grade 2 for this key question inspectors awarded
grade 3 because of the shortcomings they identified.
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These relate to the:

¢ lack of a comprehensive programme of PSE; and

e inconsistencyinthemoni t oring of puwmpessl sé academic

While the inspection team identified good features and no important shortcomings
in the primary school, they identified shortcomings in aspects of guidance and
support, and in the quality of provision for additional learning needs, within the
secondary school.

Informal, supportive relationships between staff and pupils are strengths of the
school, and pupils are confident to approach members of staff for help when they
need it. However, there is insufficient structure to enable learners access a co-
ordinated guidance programme of personal and social education (PSE) and to
enable full access to a comprehensive programme of careers education and
guidance, as part of LP (14-19).

Good use is made of outside agenci es,
Adviser to deliver specific aspects of the PSE programme.

Parents and carers support the school well and parentséevenings are well
attended. Many state that the school is now far more approachable than in the
past and that their views are considered and acted upon.

The school council provides opportunities for pupils to put forward their views and
contribute to decision making such as becoming involved in recycling initiatives
across the school, and ensuring that flower beds be made available for pupils in
the primary sector to plant flowers and enhance the appearance of the school.

The school has effective arrangements to help new pupils settle into the primary
department. New pupils receive a well-planned induction day at primary level,
and at the Foundation Phase which help them understand the ethos and
organisation of their new environment. These procedures help the school to plan
effectively to meet their needs. Older pupils help new ones to settle well into the
school. For pupils who are already enrolled at the school, there is an open day for
those who move within the school from KS2 to KS3. These arrangements
however are not as extensive in the secondary school, as they are in the primary
school.

Pupils benefit from the good guidance and advice they receive from key stage co-
ordinators with regard to choosing the courses they wish to follow. However, the
school has not yet appointed learning coaches in line with the requirements of L P
(14-19) but has recently ensured that pupils receive appropriate support in this
context in partnership with the UA. The impact of the new initiative has yet to be
evaluated by the school.

Co-coordinators provide advice on which courses they think pupils should follow.
The induction programme for the sixth form is organised effectively through
interviews and a well-planned induction day.

Pupils receive careers education and guidance by specialist careers staff through
interviews which help them to make important decisions about their future. The
school is in the process of auditing the various provision offered for careers
education and guidance and have enabl

such

ed pu

Wal es on Lineé6é facility to gather a range
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The monitoring of attendance and punctuality is well established and follow-up
procedures, including first day calling are rigorously applied.

The school has developed effective systems to monitor the behaviour of pupils.
All pupils and staff are aware of the procedures and these ensure continuity
throughout all key stages.

However,the moni toring of pupi | séonsistena d e mi c

The school has clear policies and procedures in place to promote the
safeguarding of pupils. There are five trained first-aiders on the staff, and
supervision of the pupils in the residential part of the school is good.

The school has a clear policy and procedures to deal with child protection issues.
The KS3 co-ordinator is the designated member of staff with responsibility for
child protection and there is a designated governor with responsibility for child
protection identified in the policy. The school ensures all staff are fully aware of
the correct procedures to be followed. The school has ensured that all staff have
updated training in child protection issues.

The school provides a wide range of physical activities to promote and develop
fitness, healthy options are included on the school meals menu, and a few
lessons address issues such as the dangers of smoking. However the school has

no formal coordinated approach t o f ul ly promote pupil sé

living.
The provision for pupils with alternative learning needs meets statutory
requirements. It complies fully with the SEN Code of Practice for Wales.

The school has recently established a new system to identify those pupils with
SEN, and carries out various tests on
attainment in basic literacy. These serve as a basis against which progress is
effectively monitored.

Individual education plans (IEPs) aredrawnup i n r el ation to
targets. These contain specific targets for improvement and suggest useful
strategies for assessing progress. Targets for pupils contained within IEPs are
fairly general in their nature, but the school has recently established a more
personalised and improved format, but this has not yet been fully applied across
all key stages.

An electronic system has been established to provide every teacher with
information contained in the IEPs that indicate expectations of how to adapt

|l essons to meet pupilsd needs. These
SENCO.

The school provides inclusive support within mainstream classes for its pupils and
also provides effective withdrawal support for those pupils who require further
support in basic literacy. The SENCO provides good training for teachers in
respect of SEN issues and has produced a useful booklet suggesting ways of
supporting pupils in lessons.

Additional resources to support SEN pupils are limited and mainly restricted to
those used in the withdrawal sessions. There is an insufficient range of adapted
resources for SEN pupils in mainstream classes and no ICT facility available in
the learning support room. These are shortcomings which restrict the range of
strategies to support the pupils.
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203 In the best examples, teachers at KS1 and KS2 make appropriate use of the IEP
to plan and adapt tasks within lessons to meet pupilsdneeds. Teaching Assistants
(TAs) are deployed effectively to support these pupils. However, there is
insufficient attention given by teaching staff to adapt tasks and resources within
lessons at KS3 and KS4, and they do not provide sufficient briefing for the TAs to
fully prepare appropriate support for the pupils.

204 Individual Educational Plan targets are reviewed twice a year. Pupils take an
active part in these reviews.

205 Pupils who have been identified with specific learning difficulties receive support
from trained members of staff, and those who have a hearing impairment also
receive good support. The school makes effective use of a range of support
agencies to enhance its provision.

206 The school has a clear set of staged responses to deal with pupils whose
behaviour i mpedes their own and othersodo pr ¢
effective and overseen closely by KS co-ordinators. The house points system of
rewarding good behaviour and attitude to work is effective in promoting good
standards of behaviour.

207 There are appropriate measures in place to deal with issues of oppressive
behaviour and all forms of harassment, should they occur. Pupils are confident to
approach members of staff to discus any concerns when relevant. The school
makes effective use of supportive agencies such as the police liaison officer, to
make older pupils aware of the dangers of cyber bullying. There are clear steps to
support the re-integration of any pupil who may have been excluded for a fixed
period of time

208 The quality of equal opportunities has good features. The school recognises the
di versity of p ungudingshdose who ar& Igokea afterdy theilocal
authority, and ensures that they all receive full access to all activities.

209 Suitable arrangements are in place to meet the needs of any pupil who may be
learning English as an additional language.

210 The school has no designated teacher to address the needs of the more able and
talented pupils. Teachers identify more able and talented pupils and provide
extended tasks for them. However, this provision is not formalised and the school
has identified the need to co-ordinate this provision effectively.

211 The school has only recently accepted boys, into Y7, and is beginning to address
their learning styles and interests through purchasing appropriate resources in a
few subjects.

212 The school has appropriate policies to promote racial equality and diversity.
Pupils learn through PSE, collective worship and various subject areas, about the
importance of respecting different faiths. All pupils show a good understanding of
diversity within society, and come to value the contributions of other cultures.

213 Although not all areas of the school are accessible to wheelchair users, the
school has a clear accessibility plan in place as required by the Disability
Discrimination Act. The school has ensured, in its planning, that all educational
opportunities and other activities can be made available to disabled pupils.
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Leadership and management

Key Question 5: How effective are leadership and strategic management?

\ Grade 3: Good features outweigh shortcomings

214 The grade awarded by the inspection team is one grade lower than that judged by
the school in its SER. Grade 3 was awarded because of the shortcomings
identified in standards, teaching and learning, inconsistency in the impact of
leadership and management across the school and the failure of governors to
comply with statutory requirements.

How well leaders and managers provide clear direction and promote high
standards

215 Good features outweigh shortcomings in leadership and management.

216 The Christian aims and values of the school are shared by all members of the
school community and are reflected in their work.

217 One of the school 6s c orlearneradreursmreditos t he bel |
succeed. In putting this into practice, the school seeks to offer opportunities that
include all learners. The school aims to develop each individual pupil and student
and value their achievement.

218 Upon taking up her appointment the acting headteacher has sought to bring about
a sense of common purpose that impacts in a positive way on the achievement of
all. She consulted widely with all key stakeholders and led staff and governors in
a major review of policies and procedures. While in their responses to the
guestionnaire, the majority of parents expressed satisfaction with the standard of
education provided by the school, a significant minority expressed dissatisfaction
with the progress made by the most able.

219 The current school development plan and the prospectus clearly identify the
school 6s vision of providingingedupatonthatand st |
promotes their learning, raises standards and prepares them for adult life. Job
descriptions are now written appropriately and focus on developing a strong
culture of learning and achievement.

220 However, these policies have yet to have a significant impact on practice and the
improvement of standards at the school.

221 At a senior level, the current leadership team is in- effective in setting the strategic
direction for the school and in creating a culture of critical self-reflection in the
monitoring and evaluating of school policy. The areas of responsibility of leaders
and managers are not clearly defined and they are not held sufficiently
accountable for the quality of their work. The process of target-setting lacks
rigour and governors and the UA have failed to ensure that the statutory
requirements for performance management are fully carried out.

222 However, while policies have been written and systems set up to bring about
consistency, these are not being implemented effectively so as to challenge
underperformance and have a positive impact on practice.

223 In particular, thel e a d e r s h lins withedapartments are ineffective. There
is insufficient monitoring and evaluation of initiatives. As a result, there is wide
variation in the degree of corrective action set for, and by, departments.
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Consequently, the targets for subject areas and pupils do not make a sufficient
impact on standards. These are important shortcomings.

224 The quality of middle management across the school varies. Where inspectors
judged there to be outstanding features, or predominantly good features, there
was clear direction, shared norms about learning and teaching and a large
measure of consistent practice. Where practice was less good, there were
shortcomings in the planning for improvement, inconsistencies in the quality of
teaching and assessment, and an absence of effective quality assurance
procedures.

225 The acting headteacher and the governing body have adopted a structure that
seeks to address the existing shortcomings and which they plan to implement
from September 2010.

226 The management of pupilsé wel fare is
addresses the pastoral needs of pupils and students. However, the role of staff,

particularly tutors,inmoni t or i ng and supporting | earners

against their targets is not yet embedded and is less effective.

227 Leaders and managers take appropriate account of WAG priorities. Work-related
education is a priority as is preparing pupils and students for life-long learning.

The school works well to promote healthy lifestyles. |l tés promoti on

shortcomings.

228 Transition arrangements with partner primary schools are good. The school is
making consistent progress in developing equal access to learning pathways that
meet pupilsd and studentsdé individual
developing. However, the school is not making adequate progress in the
development of key skills and bilingualism.

229 Though there are systems to manage the performance of teaching staff, the
school has not ensured that all teachers receive an annual review. This limits the
impact of staff development on improving standards and quality.

How well governors or other supervisory bodies meet their responsibilities

230 Governors represent a wide range of community interests, are supportive of the
school and are involved in the school

231 Governors work through an appropriate range of committees. They monitor the
quality of provision through reports brought to them by leaders and managers.
They scrutinised the SER and contributed to the discussion of the grades
awarded.

232 However, they do not act as effective critical friends of the school. At the meeting
held with the registered inspector prior to the inspection, governors did not
indicate an awareness of some of the shortcomings identified in this report.

233 Statutory requirements for a disability equality scheme and accessibility plan are
on the whole appropriate. However, Governors and the UA have not ensured that
statutory requirements for performance management have been addressed.
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Key Question 6: How well do leaders and managers evaluate and improve
quality and standards?

\ Grade 3: Good features outweigh shortcomings

234 While the school awarded itself grade 2 for this key question inspectors awarded
grade 3 because of the shortcomings they identified.

235 These relate to the:

e lack of comprehensive and systematic quality assurance procedures at all
levels; and

e inconsistency in the effectiveness of planning for improvement in a number of
curricular and pastoral teams.

How effectively the school s performance i s n

236 The school has made some progress in developing the process of self-evaluation
since the last inspection. Leaders and managers now analyse examination results
against a number of comparators and these are used to inform the SER.

237 The SER is based on the seven key questions of the CIF and draws on
information from some lesson observations, UA reviews, discussions with key
stage co-ordinators and curriculum leaders and scrutiny of books by the
headteacher.

238 Al t hough inspectors agreed with th&5school i
and 7, they awarded one grade lower than the school for key questions 4 and 6.
The school in its SER underestimated the shortcomings in the quality of support
and guidance given to learners and the effectiveness of self-evaluation and
planning for improvement.

239 At both senior and middle management levels in the secondary section of the
school, there is a lack of rigour in the implementation of quality assurance
procedures to inform self-evaluation. Good features outweigh shortcomings in the
implementation of strategies in the primary sector of the school.

240 Although the leaders and managers use a number of methods to inform about
performance, at present there is no regular programme of reviews, observation of
lessons and book surveys. The Data Manager analyses data and targets in depth,
however there are few formal meetings with curriculum leaders to discuss
progress, consider further strategies for improvement or review action plans. This
IS an important shortcoming.

241 Self-evaluation in many curriculum areas is not fully informed by regular formal
lesson observations, scrutiny of work and analysisof pupi | s progress.
half the curriculum areas pupilsdéd perfor mai
others, data and grades are not used effectively as a means of self-evaluation
and to identify areas for improvement in teaching and learning and standards.

242 The acting headteacher has made some progress in developing a culture of self-
evaluation by involving all staff in the preparation of the SIP and the SER for the
inspection. However, in the majority of curriculum areas and pastoral teams within
the school, processes are not embedded. Also, a number of staff have not been
involved in the performance management process.
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The school council is successful in bringing matters to the attention of leaders and
managers and has contributed to the making of changes in the toilet provision,
the re-painting of lines in the playground and preparation of flower beds in the
primary school, and developing re-cycling initiatives. The views of pupils, parents
and staff have also been used effectively to inform the self-evaluation process.

The effectiveness of planning for improvement

244

245

246

247

248

The SIP is a comprehensive document which has identified many areas for
improvement for the two-year cycle. The Plan generated using the Solutions
Oriented Schools Programme (SOS) has identified areas for improvement in
leadership and management, behaviour, teaching and learning, well-being and
the environment. Although key areas for development, processes, timescales and
costs are identified, the plan does not indicate specific quantifiable targets or clear
success criteria.

Curricular and phase action plans are linked to the SIP but are of variable quality.
In the primary sector and a minority of curriculum areas improvement plans are
appropriately detailed, identify strategies, specific targets and success criteria to
raise standards. In other curricular areas, plans are less focused and do not have
clear strategies and quantifiable targets for improving standards. At present there
are no action plans for pastoral teams.

The use of targets for individual pupils is developing. Through recent
developments all pupil targets are discussed and recorded both in curriculum
areas and the leadership team. Strategies to identify underachievement are now
in place in Y11 and the sixth form with mentoring programmes to support
individual pupils.

Most priorities in the SIP and a minority of curriculum plans have been
appropriately costed. In a majority of curriculum areas there is a lack of clarity in
identifying the resources needed to bring about improvement. Also, with the
budgetary constraints experienced by the school, some areas of development, for
example upgrading and extending resources for information technology, have not
been adequately resourced.

Since the last inspection, the school has made progress in addressing some of
the key issues identified. These include the compliance with the statutory
requirements identified and the completion of subject policy documents in KS1
and KS2. Good progress has also been made in developing assessment
opportunities and more detailed planning for key skills in KS1.

Shortcomings

249

Although some progress has been made, there are still shortcomings in:

¢ the role of senior management in monitoring learning and teaching and
strengthening the processes of self-evaluation at all levels;

e improving the accommodation and space available indoors and outdoors for
the under-fives;

¢ addressing accommodation and resource issues that constrain learning and
teaching in the secondary department;

e providing assessment opportunities and more detailed planning for key skills
in KS2; and

e improving the use of ICT across the curriculum.

25



Report by Edward Aneurin Peter Harris
St Brigid's School, 10/05/10

Key Question 7: How efficient are leaders and managers in using resources?

\ Grade 3 Good features outweigh shortcomings

250 Thi s gr ade mat c leleevaluationggradgec his thd sénse asthe
grade awarded by the team for KQ1 and KQ5.

The adequacy, suitability and use made of staffing, learning resources and
accommodation

251 The school employs sufficient well qualified and experienced teachers. They are
deployed effectively. The teaching force has been re-modelled in line with
statutory requirements.

252 There are sufficient, well skilled support staff to ensure that the school is
administered in an efficient manner.

253 The accommodation is just sufficient for the number of pupils on roll. Itis very
well managed and maintained. Overall it provides an adequate setting for
teaching and learning, but there are important shortcomings in the primary section

and KS3.
254 Despite an increase in the number of computers available, there are not enough
to allow teachers to develop pupilsbd |

255 There are not enough books and other material resources to support the
teaching of the curriculum. The amount of money allocated for the purchase of
such resources is barely adequate. Despite this some teachers do not spend all
the money allocated for their classes.

256 The library has too few books of all types. This limits its use as a resource for

pupil sbé independent | e ahepurchage of bookohasegt a |

been used.

257 Accommodation in the primary section is inadequate for the number of pupils on
roll. Boys were admitted to the secondary school for the first time in September
2009, but they were provided with inadequate changing and toilet facilities.

How efficiently resources are managed to achieve value for money

258 For several years the school has overspent its allocated budget. There has been
a lack of strategic financial planning. For example, in the secondary school the
pupil-teacher ratio is very low at 13.9:1 and the class contact ratio is also low at
73%. This suggests that teachers are not deployed economically and efficiently.

259 The acting headteacher, however, is fully aware of the costs of all aspects of the

schoolvd s ipmprna She is taking active steps

link expenditure to educational priorities. The new SIP has begun the process of
allocating sufficient financial resources to support educational developments.

260 As a result of some small class sizes staffing costs at 16+ are high. Sixth form
provision is subsidised by money intended for KS3 and KS4. Nevertheless, in
view of the standards achieved, the sixth form offers adequate value for money.

261 The professional development of staff has not been planned and managed in a
strategic way and so the school has not made good use of its training budget.
Nevertheless the arrangements for the Induction of NQTs and their Early
Professional Development are good.
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262 The requirements of te a ¢ h erepsaration, planning and assessment time
agreement have been implemented effectively. All teachers have criminal record
bureau checks carried out in line with UA policy.

263 Though the school does not have a strategic approach to financial management.
Nevertheless day to day financial management is good. The bursar and finance
officer always seek out the mostcost-ef f ect i ve sol utions for th
decisions.

264 The finance officer controls spending in a very careful way. All the routines
associated with financial management are sound. The latest audit report raised a
number of medium risk financial issues that have been resolved. There is still a
need for the school fund to be regularly audited and for the governing body to
delegate a spending limit to the headteacher.

265 In order to confirm that the budget is being spent as planned, expenditure is
audited monthly by a suitably qualified, independent person. The finance officer
reports the results of these audits to the headteacher and finance committee of
the GB on a monthly basis.

266 Given the standards achieved and the level of staffing, the primary section of the
school offers good value for money.

267 In the secondary section, because of the high standards achieved and the
improved financial planning, the school is beginning to offer value for money.

School's response to the inspection

The school welcomes the inspectorsdé positive
developments made since September 2009.

We are also pleased to see the inspectors recognised that all the recommendations,
with the exception of R3, are already included in The School Improvement Plan.

The inspectors recognised also, action taken by the governors and headteacher, in
the staffing re-structure, to address the weaknesses identified in some aspects of
leadership and management.

We are delighted that the inspection team praised the consultation and better
communication with parents and key stakeholders.

The governors and staff are disappointed at the awarding of grade 3 for KQ4 which
relates to how well pupils are cared for, supported and guided as we believe this to
be a strength.
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Appendix 1

Basic information about the school

Name of school

St Brigid's School

School type

Secondary

Age range of pupils

3-19

Address of school

Plas Yn Green
Mold Road
Denbigh

Postcode

LL16 4BH

Telephone number

01745 815228

Acting headteacher

Mrs Catherine Simpson

Date of appointment

September 2009

Chair of governors

Mr Phillip Eyton-Jones

Reporting inspector

Mr Peter Harris

Dates of inspection

May 10" i 12" 2010

Appendix 2
School data and indicators
Primary
Year group R Y1 Y2 Y3 Y4 Y5 Y6 Total
Number of 12 | 12 |14 |20 |21 | 28 | 28 135
pupils
Secondary
Year group Y7 Y8 Y9 Y10 | Y11 | Y12 | Y13 Total
Number of 56 | 57 |55 |57 | 58 | 20 | 29 234
pupils
Total number of teachers
Full-time Part-time Full-time equivalent (fte)
Number of teachers 20 11 27.42
Staffing information
Pupil: teacher (fte) ratio (excluding special classes) 12.5:1
Pupil: adult (fte) ratio in special classes
Average teaching group size 19
Overall contact ratio (percentage) 66%
Percentage attendance for three complete terms prior to the inspection
N R Rest | Y7 Y8 Y9 Y10 | Y11 |Y12 |[Y13 | Whole
school
Term 1 90.3 90.2 |89.6 |93 92.6 |88 92 87.1 |84.2 |837 |89.3
Term 2 90.8 93.8 | 952 |887 |905 [92.1 [90.1 [98.2 |859 |97.8 |918
Term 3 90.0 96.0 | 951 |939 |93.1 |92 90.4
Percentage of pupils entitled to free school meals 2.7
Number of pupils excluded during 12 months prior to inspection 4 temporary (Y8)
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Appendix 3

This report uses data for 2009 for LEA and Wales comparative information

§t Brigid's Junior LEA/School no: 663/5900
Denbighshire

School comparative information: National Curriculum Assessments 2008 with benchmarking

Key Stage 1
Percentage of boys, girls, and pupils achieving at least the expected level (Level 2+):

Boys Girls Pupils
School 2009 LEA 2008 Wales 2008  School 2008 LEA 2002 Walss 2009 School 2008 LEA 2008 Wales 2008
English 100 &3 Ta 82 =] 52 =l a5 23
Welsh . &5 &7 . &3 a3 . 20 20
Maths 100 &8 55 82 =] =1l =l am ar
Science 100 = 5a 82 =] el = 21 20
Csl 100 a1 77 82 25 B8 =l a3 21

@Sch ool 2009 BLEA 2009 Oalas 2004

el pupilz W
epicad e el (Lo 24

—m wamm ey @w D

asEESE8Z3ESE
[
Y

o I @f P f B 6,9" s & éat* &

Pupils:

School Performance over time (2005 - 2009)

P — S S S
i
®E& ED
HE
i
% el

English iffemish Fadihs Soence [+:]]

Contextual Information

Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings refer to. .

Guartis 1 School is in the top 25 per cent. Free School Meal Group
Cuartie 2 School is in the top 50 per cent but not the top 25 per cent.
Cluart’s 3 Schoaol is in the botiorm 50 per cant but not the bottom 25 per cent. Less than 8 percent eligible for FSM
Cuartie 4 School is in the bottom 25 per cent.
Lower . -
Quartie 4 | Quartie Boriany | Quertie 2 |FEST SIS Quariie 1

Englizh fls| a3 100

[Welsh a5 100 100

Maths ol 100

Science 100 100

lcsi &d BT 109

Maotes:

1. Figures for Welsh refer to attainment in Welsh first language on'y.
2. CEl = Core Subject Indicator. To achieve the CEl 3 pupil must achieve at least the expected leve! 2 n both Mathematics
and Science and ether English or Welsh first language.

3. If there were no pupils eligible for assessment in a subject for 2 partcular year the graph will discontinue and show 3
gap for that yzar.

Report created by DEWI on 17/0/2009 Page 1 of 1
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This report uses data for 2009 for LEA and Wales comparative information

St Brigid's Junior LEAISchool no: 663/5900
Denbighshire
School cumﬂrative information: National Curriculum Assessments 2009 with benchmarking

Key Stage 2
Percentage of boys, girls, and pupils achieving at least the expected level (Level 4+):

Boys Girls Pupils
Schoo! 2008 LEA 2008 Wales 2008 School 2008 LEA 2008 Wales 2008 School 2008 LEA 2008 Wales 2008
English 100 76 T8 a5 a7 57 25 21 21
Welsh . &0 T3 . 24 =] . 22 20
Maths 100 21 B0 100 24 =) 100 22 22
Science 100 85 54 100 24d 59 100 a7 25
Csli 100 73 73 a5 21 B2 el 77 77

@School 2009 BLEA 2008 DWalas EIZIIZIQ|

& m
§$ m nl m M
ég [:[1}
E 70
£3 =
22 so
=T an
S‘E k1]
g m
in
o T T T T
@9\ {@‘F #" éﬂ" o f J #':" éﬁa o 6&' f ,*.':’ énf' o
Pupils
School Performance over time (2005 - 2009)
100 ‘_'_‘___.-'-'—"'FF. /—/" — /./.
& . et
re¥
&EE
zk
0
English Wielzh Hathe Science ]
Contextual Information
Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings refer to. .
Quart’= 1 School is in the top 25 per cent. Free School Meal Group
Quart’s 2 School is in the top 50 per cent but not the top 25 per cent.
Quart’s 3 School is in the bottor 50 per cent but not the bottom 25 per cent. Less than 8 percent eligible for FSM
Quart’s 4 School is in the bottorn 25 per cent.
Lower R -
. - Median . Jpper Quartile .
Quartile 4 | Cuarti riile 3 rtile 2 e 1
uariis Eoﬁ?‘udélir Guartile Boundary Quartile Boundary Guartile
English 24 ol 100
[Welsh 75 83 100
Maths 24 g3
Scisncs 28 g7
ICS! &0 83
Notes:
1. Figures for Welsh refer to attainrment in Welsh first language onfy.
2. CEl = Core Subject Indicator. To achieve the C31 3 pupil must achieve at least the expected leve! 4 in both Mathematics
and Science and ether English or Welsh first language.
3. |f there were na pupils eligible for assessment in @ subject for a partcular year the graph will discontinue and show 3
gap for that year.
Report created by DEW! on 17/09/2009 Page 1 of 1
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This report uses data for 2009 for LEA and Wales comparative information

5t Brigid's Secondary LEA/School no: 663/5901
Denbighshire

Percentage of boys, girls, and pupils achieving at least the expected level (Level 5+):

Boys Girls Pupils
School 3009 LEA 2000 Wales 2008 School 2009 LEA 2008 Wales 2009 School 2009 LEA 2008 Wales 2009
English . 67 63 238 75 TE o8 T1 71
Welsh . 85 67 . T3 B3 . 64 75
Maths . 73 72 85 T ] 05 T2 73
Science . 73 T4 85 4 TE 05 T4 ]
Cs ) 57 a7 o1 62 i) a1 60 61

|I:I‘5chn-o| Z00SMLER 2005 Wiakes 2009

= ' g 7
E s | |
E i
== T
BE o
F] 40
i =
g 27
0
o T
&OF g 7 & F &g T o T
Puipils
100 = N ==
ﬁg . W o-\,__‘__..-f" - B -
% g ]
1
e
5% E]
a
Emglish Wielch Maths Srimmce %]
Contextual Information
Benchmarked againg! 5ChO0ME win 3 simiiar percentage of pupts eligibie far Tee §chool meals.
Schoals results shown In greyed boxes. Column haadings refer to .
Quarliz 1 Seheal 16 In the top 25 per cent. Frae School Meal Group
Quartlls 2 Sehool 16 In e top 50 per cen? but not the fop 25 per cent.
Quartlle 3 3chool I8 In the bodtom S0 per cent bul not the botiom 25 per cent Le=s than 10 percant eliglbls for FSM
Quarllle 4 3chool I8 In the Dodtom 25 per cent
Lower -
., P . Median . Upper Quartis ;
Gluarfile 4 E;aﬁggsy Guartie 3 Boundary Guartile 2 gcundary Guartie 1
IEnglish TH 83
ieish T 78
IMaths TH 23
[Soence B3 27
1251 il i

Kotas:
1. Figuras far Welsh refer to attainment In Walsh first language only.

2. C5l = Core Subject Indicator. To achieve the CS1 a pupl must achieve at least the expecied level 5 In boih Mathematics and Sclence
ang elther Englisn or Welsh first language.

3 Irfrars ware no puplls eagiole Tor 3sEesEmEnt IN & SUDJSCt 107 A PArticular year e graph wil disconlinde ano sNOW 3 gap "or hat
yEar.

Report created by DEWI on 17/08/2008 Page 1 of 2
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This report uses data for 2009 for LEA and Wales comparative information

5t Brigid's Secondary

Denbighshire

LEA/School no: 663/5901

Percentage of pupils achieving the expected level {Level 54)

Boys Girls Pupils
School 2009 LEA 2000 Wales 2000 School 2008 LEA 2000 Wales 2000 School 2008 LEA 2008 Wales 2004
Wielsh Second Language 2 46 a3 a2 il a3 54 56
Modem Foreign Languags 85 55 81 T4 73 =h 70 24
Design and Technaology T2 it} 100 BT B3 100 80 5
Information Technology Eh 72 a1 B3 B3 a1 7 ki
History G5 i 23 T TE a5 71 T2
Geography [af:] a7 81 73 T a1 70 T2
Art 63 ] 28 B4 BE a3 76 75
Nusiz aa i i] 21 K| B1 e T2 T3
Physical Education 76 72 a1 i’ T2 a1 7 T2
[msEnoo 3000 BLEs 2000 Dovales 200
4
- ' i
iz v | |
iz ™o —]
I =
£ &0 —
i -
0 ]
i —
: 10 ]
= o d
L e &\ @.\ - &
dFyD &‘gﬁ s < o f # #F ,@ﬁ
& F @f
Fugils
100 L] =
EE - —
il N — 1
hor—
i
E ¥
£
. ek N Sacon e Fovegn Cosion s norston =0 e L1 L= Pirysica Egucsion
Largap Langunge Teshnalgy Tty
Contextual Information
Bencaimarked agalns? schaois win 3 simiiar percentage of pupls 2ligibie for fres scnodl meals.
Scnoals results shawn In greyed boxss. Column haadings referta...
Quartlle 1 Schoal 16 In the top 25 per cent. Frae School Meal Group
Quartlle 2 Schoal 16 In the top 50 per cent but not the top 25 per cent.
Quartiie 3 3chool |6 In the bottom S0 per cent but not iha bafom 25 per cant La=a than 10 percant sligibla for FEM
Quartlle 4 Schodl Is Im ihe Dotlom 25 per cent
Lower N
" i : Median : Upper Quart’s y
Guartie 4 | Quarile Guartile 3 Boundary Guartile 2 g-:undary Guartie 1
Eounda
Mizish Secone Languags # a8 ED)
Riodermn Forelgn Larguags &7 75 E4
Cesign and Technokgy &0 a8 o
rifarmatien Technology &4 29 B
Histony T8 7] B
IG=ography B_ 85 E
et g1 a7 b
Bl sl Fi 24 B
Fhysical Education Tl 83 B
Motas:
1. It there wers no puplls elgitle for assessment In & subject for a particular year the graph wil discontinue ang show a
gap for that yaar.
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St Brigid's Secondary SSSP

Summary of Secondary School Performance (1)
LEA/School No.  663/5901

Pupils aged 15

Number of pupils aged 15 who were on roll in January 2009 : 49

Percentage of pupils aged 15 who :

entered at achieved the achieved the achieved the Level 2 threshold Core Subject Average wider
least one Level 1 Level 2 including a GCSE pass in Indicator (2) points score per
qualification threshold threshold English or Welsh first language pupil

and mathematics

School 2008/09 100 94 82 78 78 440
LEA Area 2008/09 99 88 58 47 46 396
Wales 2008/09 99 88 61 47 46 379
School 07/08/09 100 95 83 . 71 438
School 06/07/08 . . . . 69 439

Number of boys aged 15 who were on roll in January 2009 : O

Percentage of boys aged 15 who :

entered at achieved the achieved the achieved the Level 2 threshold Core Subject Average wider
least one Level 1 Level 2 including a GCSE pass in Indicator (2) points score per
qualification threshold threshold English or Welsh first language pupil

and mathematics

School 2008/09 0 0 0 0 0 0
LEA Area 2008/09 98 84 52 42 42 367

Wales 2008/09 98 86 55 43 43 357

School 07/08/09 0 0 0 . 0 0

School 06/07/08

Number of girls aged 15 who were on roll in January 2009 : 49

Percentage of girls aged 15 who :

entered at achieved the achieved the achieved the Level 2 threshold Core Subject Average wider
least one Level 1 Level 2 including a GCSE pass in Indicator (2) points score per
qualification threshold threshold English or Welsh first language pupil

and mathematics

School 2008/09 100 94 82 78 78 440
LEA Area 2008/09 100 92 64 52 50 424
Wales 2008/09 99 91 66 51 50 401
School 07/08/09 100 95 83 . 71 438
School 06/07/08 . . . . 69 439
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St Brigid's Secondary

SSSP

Summary of Secondary School Performance (1) 66315901

LEA/School No.

Pupils aged 15

School 2008/09
LEA Area 2008/09
Wales 2008/09
School 07/08/09
School 06/07/08

Percentage of pupils

Percentage of boys aged

Percentage of girls aged

aged 15 who : 15who : 15who :
achieved one or Left full time achieved one or Left full time achieved one or Left full time
more ELQ (3) only education more ELQ (3) only education more ELQ (3) only education
without a without a without a
qualification qualification qualification
4) 4) @
0.0 0.0 0.0
0.9 3 0.7 1.0
0.9 3 1.0 0.8

OO N N O

OO B Pk O

Pupils aged 17

School 2008/09
LEA Area 2008/09
Wales 2008/09
School 07/08/09
School 06/07/08

(1) For details on approved qualifications, point scores and contribution to thresholds, please see the Database for Approved Qualifications in

Number of pupils aged
17 who were on roll in
January 2009 : 31

Number of boys aged 17
who were on roll in
January 2009 : 0

Number of girls aged
17 who were on roll in
January 2009 : 31

Percentage of 17 Average Percentage of 17 Average Percentage of 17 Average
year old pupils wider points year old pupils wider points year old pupils wider points
entering a volume score for entering a volume score for entering a volume score for
equivalentto 2 A pupils aged equivalentto 2 A pupils aged equivalentto 2 A pupils aged
Levels who 17 Levels who 17 Levels who 17
achieved the achieved the achieved the Level
Level 3 threshold Level 3 threshold 3 threshold
100 766 100 766
94 684 91 603 97 750
96 688 95 656 97 715
615 203 625

Wales (DAQW) at http://www.daqw.org.uk/
(2) For information about which syllabuses are included in each subject area see Notes for Guidance.
(3) Entry Level Qualification.
(4) As defined under the National Performance Indicator EDU/002.
.. Data not available
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St Brigid's Secondary
School Type: Comprehensive 11-18

Linguistic Delivery: English medium LEA/School No.

Number of SEN Unit/Special Classes: 0

Number of Pupils on Roll in NCY 11: 48

Percentage of compulsory school age pupils eligible for FSM 2008/09: 2.8

Percentage of compulsory school age pupils eligible for FSM 07/08/09: 3.0

Percentage of compulsory school age pupils on SEN register: 15.2

Percentage of 15 year old pupils on SEN register: 19.6

Level of Welsh Baccalaureate Offered:

Pilot Pilot Pilot

Advanced Intermediate Foundation Intermediate Foundation
for Post-16  for post-16  for post-16 for pre-16 for pre-16
Pupils Pupils Pupils Pupils Pupils

Welsh Baccalaureate Offered:
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